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Foreword

The first challenge we encountered in telling the story of the Women’s Suffrage
Movement in America was that it is completely interwoven with other elements of the
nation’s social system, not simply in terms of women’s issues but wider ones as well,
beginning with the movement to end slavery as well as labor issues and education.

After some thought, and some research, we realized that it is both impossible and
unnecessary to try to keep these things separated. As noted in the first chapter of our
serial, that’s simply not how history works.

Teaching history requires a balance of accuracy and coherence, and we have to make
some decisions that may not be easy and that should be questioned.

For instance, the usual method of teaching American history has sometimes been
called “The Virus That Spread From Plymouth Rock,” because a chronology following
the addition of land to the United States means ignoring a rich history in Florida and
the Southwest that goes back before the Pilgrims.

And even then, to claim that Santa Fe was permanently settled in 1598 requires that we
ignore the nature of the settlement that had already been there for a thousand years or
so. Communities living in longhouses relocate every 20 or 30 years for the sake of fresh
timber and hunting grounds, but a pueblo is easily as permanent a settlement as what
the Europeans built.

So we make choices and we teach with an awareness that the threads of our tapestry
are by nature interwoven.

The story of how women worked to claim the right to vote is, we think, a thread that
can readily be taught as a focal point within a wider context.

As such, we hope your students will not only learn of that movement itself, but will
also gain an understanding of how history works in the real world.

Mike Peterson
series author
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Using this guide
Look through the activities at the beginning and end of this guide and plan which ones you will use and at what point
you will introduce them. It is also recommended that you look over the information in each chapter guide, both to
plan your testing of knowledge within that chapter and to provide background for your own teaching of it.

But please don’t take it all so serionsly!

This series is intended to be interesting and fun as well as educational. All questions and research topics are intended
for modification and adaptation to your classroom and ability levels. Let them be fun!

The graphic organizers and other items in the back of the guide . .

can be used with multiple chapters. USll’lg Prlmafy Resources

Each chapter includes questions for literal and inferential meaning Th? newspaper articles and other items in

to guide discussion and measure comprehension. this guide may appear too small to read.
However, in the guide’s original PDF

The T/F&Y (“True/False and Why”) activity helps students learn format, you can magnify the.rn into

to back up their answers with information from the text, a critical larger, readily legible versions.

skill.

Primary documents provide background information and historical references and may also be jumping off points
for independent research. They also should help demystify history and help students recognize the similarity between
the people in history and people today.

Since many of our primary sources are taken from newspapers, it’s important that students be familiar with the news.
Using newspapers (in print or on-line) in your other classwork can help them become comfortable with the medium.

Resources include websites to support your teaching, You can use these as backgrounders on your own or to help create
SmartBoard and similar layouts to use as teaching aids.

The standards checklist serves as a document to record the standards met throughout the unit. By noting when you have
applied a particular standard, you can track the balance of your emphasis on the many ways in which standards can be
applied throughout this story and guide.

Have a (virtual) anthor visit in your classroom!

Your students can comment and ask questions about each chapter!
hitp:/ | wwm.weeklystorybook.com/ suffrage

There is a blog for this serial where your students can comment or ask questions in a safe environment.
I check it often and answer questions or explain things they comment about. It’s helpful if they
leave a first name and school so I know who I’'m answering, but no personal information

Want a more personal interaction? If you would like to set up a Skype interview, email me at author(@fteachup.com and

we can talk about holding a live on-line presentation for your students.
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Constructing a Timeline

Here are some events in the suffrage movement. Choose the items you think are most
important or interesting to construct a timeline to help you study this series.

After the series has been completed, look at your timeline again. Are there items you left out
that you now feel should have been there? Did you include items you now feel you didn’t need?

1776
Abigail Adams writes to her husband

1821
Emma Hart Willard founds the Troy Female Seminary

1833
Oberlin College becomes the first coeducational college
in the United States.

1839
Mississippi passes the first Married Woman's Property Act.

1848
The first women's rights convention in the United States
is held in Seneca Falls

1851
Former slave Sojourner Truth delivers a speech in Akron

1861 to 1865
The American Civil War

1868
The Fourteenth Amendment is ratified

1869
The territory of Wyoming grants suffrage to women

1870
The Utah Territory grants suffrage to women

1872
Susan B. Anthony is arrested for attempting to vote

1874
The Woman's Christian Temperance Union (WCTU) is
founded

1875
In Minor vs. Happersett, Supreme Court says 14th
Amendment does not give women the right to vote

1878
A women'’s suffrage amendment is first introduced
in the United States Congress.

1893
Colorado grants women suffrage

1896
Idaho grants women suffrage

1910
Washington State grants women suffrage

1911
California grants women suffrage

1912
Arizona grants women suffrage

1912
Kansas grants women suffrage

1912
Oregon grants women suffrage

1913
The women's suffrage parade in Washington

1914
Montana grants women suffrage

1914
Nevada grants women suffrage

1916
Alice Paul and Lucy Burns form the National Women's Party

1917
New York grants women suffrage

1918
Oklahoma state grants women suffrage

1918
South Dakota grants women suffrage

1918
Michigan grants women suffrage

1918
19th Amendment passes the House

1918 to 1920
The Great War (World War I)

1920
The Nineteenth Amendment is ratified.



Sources and resources

While this account draws from several resources, the source that provided much of the basic sense of
time and structure was “Century of Struggle” by Eleanor Flexner and Ellen Fitzpatrick, c. 1959 and 1975
by Eleanor Flexner, and 1996 by the President and Fellows of Harvard College (Harvard University Press).

On-line resources, however, were critical in preparing this series and would be both entertaining and
useful for further study: (Note that all links in this guide are interactive.)

Teaching resources:
Library of Congress Primary Sources and Teachers Guide
http.//www.loc.gov/teachers/classroommaterials/primarysourcesets/womens-suffrage/?loclr=twtea

Newseum's Digital Classroom
http://www.newseumdigitalclassroom.org/digital-classroom/default.aspx

National American Woman Suffrage Association Collection
http://memory.loc.gov/ammem/naw/nawshome.html

Ken Burns' "Not for Ourselves Alone" classroom resources (PBS documentary)
http./fwww.pbs.org/stantonanthony/

Other sites of general interest:

National Women's Heritage Museum
https:/fwww.nwhm.org/online-exhibits/rightsforwomen/index.html

Sewall-Belmont House & Museum (National Women’s Party historic headquarters)
http/fwww.sewallbelmont.org

Alice Paul Institute
httpy/fwww.alicepaul.org/

Woman Suffrage Memorabilia (Fun pics to explore!)
http:/fwomansuffragememorabilia.com/

Women of the West Museum
http.//theautry.org/explore/exhibits/suffrage/index.html

LOC timeline

http://memory.loc.gov/ammem/naw/nawstime.html

Map showing growth of voting rights
http://constitutioncenter.org/timeline/html/cw08_12159.html

Specific topics:

Proceedings of the General Anti-slavery Convention (see pages 23-46)
http://babel.hathitrust.org/cgi/pt2id=mdp.39015016478680;view=1up;seq=1

Seneca Falls Convention: A Revolution of Words
http://etp.sdcoe.net/americanhits/websites/Seneca/homepage.htm

Primary documents, maps and photographs are from the Library of Congress unless otherwise indicated



Women's Suffrage in New York State
http:/ /www.assembly.state.ny.us/member_files/084 /20090313 /

Abolition and Women's Rights

httpy//www.nps.gov/wori/historyculture/antislavery-connection.htm

Susan B. Anthony's trial
http//law2.umke.edu/faculty/projects/ftrials/anthony/sbaaccount.html

Virginia Minor's trial
http.//www.nps.gov/jeff/historyculture/the-virginia-minor-case.htm

Disappointment is the Lot of Women by Lucy Stone
httpy/fwww.bpi.edu/ourpages/auto/2006/10/24/1161680745471/TAR03_03_149_PS.pdf

Oberlin: Lucy Stone
http:/fwww.oberlin.edu/external/EOG/OYTT-images/LucyStone.html

Oberlin: Coeducation
http:/fwww.oberlin.edu/external/EOG/womenshist/women.html

Vassar Encyclopedia - Inez Milholland
http.//vcencyclopedia.vassar.edu/alumni/inez-milholland.html

Jane Addams on Suffrage
http/fwww.fordham.edu/halsall/mod/1915janeadams-vote.html

About Nellie Bly (plus primary resources)
http://spartacus-educational.com/USAWDLy.htm

Usage Note

The terms “Women's Suffrage,” “Woman’s Suffrage,” and “Woman Suffrage”
all occur within history and, in quoting people or documents, we have, of
course, followed their practice in order to be accurate.

We've chosen “Women’s Suffrage” as the general term in our text because it seems
the most common current usage, but these terms are all historically accurate and
interchangeable.




Knowing newspapers

Front page

Typically the front page covers the most important news. The decision of what to put on Page One
is made during meetings. The most important news is located above the fold in broadsheet newspapers
(papers that are folded horizontally).The front page of a newspaper contains information such as the
name of the paper, its year of origin, the date and often an index.

Classified Advertisements

These ads are within the classified section and are listed by categories (classifications) such as homes
for sales, automobiles, help wanted, lost and found, etc. They are brief and contain information such as
telephone numbers, cost, salary, etc.

Editorial Page
An editorial page usually contains an editorial, other opinion pieces, letters from readers and an ed-
itorial cartoon.

Editorial

Editorials are written using fact and opinion. They represent the view of an editorial board rather
than one person and provide commentary and opinion on issues, debates and events. Editorials appear
on the editorial page, but, unlike columns, do not give the writer’s name, because they represent the
entire newspaper and not just one person.

Editorial/Political Cartoons — Editorial or Political cartoons are graphic illustrations that provide com-
mentary on an issue through the use of elements such as symbols.
Web Site Resource
http.//nieonline.com/aaec/cftc.cfm
This site offers lesson plans for using editorial and political cartoons as teaching tools.

Display/Retail Advertisements

These are ads for goods and services. They are located throughout the newspaper. These advertise-
ments contain pertinent information such as telephone numbers, store hours, sale prices and location
of the business or organization. Ads may contain graphic illustrations and/or photographs. They vary
in size and shape.

Sports Section
Usually the sports stories found in this section are written using descriptive language and literary
styles such as simile, metaphors, etc.

Opinion Columns
Opinion columns are written by individuals and may not represent the views of the editorial board.
The opinions expressed in the columns are those of the individual column writer.

Feature Writing

Feature articles are written pieces that are not considered hard news. They may be timely if written
as a review or highlighting an upcoming event or production but they are usually stories that do not
contain “breaking news.” Features stories are often human interest articles and sometimes are strictly
informational and process oriented. For example, a story about home improvements may include a
how-to section.
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Headlines
Headlines tell what the story is about. They use big letters and just a few words so readers can decide
quickly if they are interested in the stories and want to read them.

Inverted Pyramid Writing Style

The inverted pyramid style of writing involves writing the most essential details and information
at the top and less important details in later paragraphs.The questions answered are often referred to
as the 5 W’s and How — what, who, when, where, why and how.

Obituaries

An obituary is a notice placed by a funeral home to announce someone’s death. Until recently,
obituaries were considered news and, at most newspapers, subject to the same rules as any news stories.
Each newspaper had its own style (rules) about things like what terms could be used, how many
surviving relatives could be listed and whether or not hobbies and interests could be mentioned. Today,
many papers consider obituaries a type of ad. Families pay to have obits in the paper, but, in return,
they can make them much more personal than in the days when they were “news items.”

e-Edition

An e-Edition or Electronic edition is an exact copy of the newspaper on-line, so that the reader
goes page by page as if reading the paper edition, with all the content of the print edition as well as
all the advertisements and other elements. E-editions provide readers with the ease of use of a com-
puter without sacrificing any of the newspaper’s content.

Newspaper Background Information
Here are two sites with lesson plans for teaching about and with newspapers.

http//www.frankwbaker.com/messages_and_meanings.htm

http.//www.educationworld.com/a_lesson/lesson/lesson139.shtml



Chapter One:

One Piece of a

Bigger Story

Vocabulary
Knowing what these words mean will help you enjoy the chapter

polling booth citizen hemisphere convention amendment colonies testify code

Facts and Details: Literal Meaning

1. How do citizens help make decisions for their government in a democracy?
2. What example is given of a nation where women made most of the important decisions?
3. Why could women never become doctors or lawyers in the colonial days?

4. Who did Abigail Adams ask her husband to be generous to, when the United States was being formed?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. Most European people are alike, no matter what country they come from.

T F 2. In colonial days, women didn’t often get good educations.

T F 3. John Adams took his wife’s request very seriously.

Look it up!

Who was Abigail Adams? Find out when and where she was born and why she was famous.
What other famous people were in her family, and why were they famous?

You can ask questions or add comments at onr blog! http:/ | www.weeklystorybook.com/ suffrage



Anne Hutchinson: The Grimkeé Sisters:
Speaking out for Early Activists

Religious Freedom Sarah and Angelina Grimke were

The Puritans came to the New born to a wealthy family in South

World looking for a place Carolina, Sarah in 1792 and An-

where they would be free to gelina in 1805.

practice their own religion,

but the colony they founded, Their family owned slaves, but the

Massachusetts, was not a sisters grew to believe it was
place where others had reli- wrong: Angelina thought it should e b
gious freedom. be against people’s religion to own

Anne Hutchinson was part of the colony until she other people, while Sarah simply felt it was cruel.

began to ?i"e giffer(;nt views of ﬁeligion. Ul?hke many The sisters began to travel to the North to talk about the
women of her day, she was not the type to sit quietly, evils of slavery, with the advantage of having seen it

either. She was a midwife and so she knew many of the themselves. They became popular public speakers in

women in the colony quite well, and she used to have he North and idered h first ab
gatherings at her home where she would lead discus- the North and are considered among the very first abo-
litionists and advocates for

sions of the sermon that had been preached in the
church that day. women’s rights -- and for doing
the right thing.

In 1638, Hutchinson was convicted of breaking the law
by publicly disagreeing with the religious leaders, and
ordered out of the colony. She went first to Rhode Island,
which had religious freedom, and then to what is now
the Bronx in New York.

“I know you do not make the laws, but
I also know that you are the wives and
mothers, the sisters and daughters of
those who do; and if you really suppose
you can do nothing to overthrow
slavery, you are greatly mistaken."
A ik - Angelina Grimke

Today, Anne Hutchinson is remembered as a smart
woman with the courage to express her thoughts even
when others wished she would remain silent and do as
she was told.

The challenge of illustrating non-fiction

[ustrating non-fiction is not very different from writing
non-fiction: You're not allowed to just make things up.

One of the challenges Christopher Baldwin faced in il-
lustrating this serial was that many of the women who
became famous did not have photographs taken or por-
traits until they were quite old.

He was lucky in our first chapter, because Abigail
Adams had her portrait painted by Benjamin Blyth
about 10 years before she wrote that famous letter. That
gave him a better idea of what she looked like than this
portrait by Gilbert Stuart, painted more than 30 years
later.

If you make use of the various sites we’ve listed with
primary sources, you may spot a few of the paintings
and photos Christopher used in his work. It would be worth pointing this out to students, who may find this type of
research every bit as fun a challenge as the type involved in the written word.

Answer Key

Facts and Details

1. By voting

2. The Iroquois

3. They were not allowed to go to college.

4. Women.

T/F&Y: 1 F 2T 3 F 11



Chapter Two:
Speaking for

Herself

Vocabulary
Knowing what these words mean will help you enjoy the chapter

slavery delegation  excluded oppressive controversy seminary longing abolitionist

Underground Railroad civil debate altered unanimous franchise

Facts and Details: Literal Meaning
1. To what city were Elizabeth Cady Stanton and Lucretia Mott traveling when they first met?

2. Who was Lucretia Mott visiting when she came to Auburn, NY?
3. To what religion did most of the women who organized the Seneca Falls Convention belong?

4. What famous man came to the convention and spoke in favor of letting women vote?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. Elizabeth Cady Stanton was born in 1840.

T F 2. The women put a notice in the paper to let people know about the convention.

T F 3. Lucretia Mott was able to speak in a wise, persuasive way.

Look it up!

Elizabeth Cady Stanton went to the Troy Female Seminary, which was founded by Emma Willard.
What is that school called today? What can you find out about Emma Willard?
Write a brief description of who she was and why she is famous.

You can ask questions or add comments at onr blog! bttp:/ | wwmw.weeklystorybook.com/ suffrage



Primary Source

This is an excerpt from the transcript of the first day of the Anti-Slavery
Convention, in which the Americans attempt to get the women admitted.
(httpy/tinyurl.com/ooordj3 )

While the entire transcript is more than the casual reader will want, it’s nice
to be able to pick out parts of interest. In this case, the Americans are saying
that, since the invitation did not say “men only,” they were free to bring
women delegates, while the hosts are saying that, since it is the custom that
only men speak at such meetings in England, it should have been clear
that they didn’t expect women delegates to show up.

Of course, it’s likely that Lucretia Mott and Elizabeth Cady Stanton found
the assumption that women wouldn’t be speaking offensive enough.

PROFESSOR ADAM, (of Cambridge, Massachusetts, U.8.)—1 shall
merely state, that I have great pleasure in expressing my entire concurrence
in the sentiments that have now been stated to the meeting. I will only add,
if the ladies who have come from America are not deemed entitled, in conse-
quence of the credentials they bear, to a place in this assembly, I feel for one
that I am mnot entitled to occupy such a position. My credentials proceed
from the same persons, and from the same socicties,and bear the same names
a8 theirs. I have no other authority to appear amongst you, to take a place
in your proceedings, and give a voice in your deliberations, than that right
which is equally posscssed by the ladics to whom a place among you has been
denied. In the Society from which I have come, female exertion is the very
life of us,and of all that we have done, and all we hope to do. To exclude
females, would be to affix a stigma npon them.

Mr. STACEY.—I feel that any one is placed in a very invidious position
in having to speak a word against the proposal now made. It is incon-
sistent with our natural feelings to take a part which may scem in the least
degree to imply an unfavourable opinion of the conduct, exertions, influence,
or power of our female friends in this cause. I believe no persons esti-
mate more highly than the Committee of the British and Foreign Anti-
Slavery Society do, the bright example and philanthropic efforts of our
female friends. HBut the custom of this country is well known and uniform.
In all matters of mere business, unless females are especially associated
together, and announced as such, in the promotion of the objects in view, they
do not become a part of the working committees. Having, from its formation,
been a member of the Committee from which the invitation referred to was
sent, and having taken a constant part in its proceedings, I feel myself in
some degree qualified to bear testimony to the meaning of such documents as
it has issued ; and I do take the liberty of saying that, to my knowledge, the
document calling this Convention had no reference to, nor did the framers of
it ever contemplate thatit would include, females. We did become aware in
the progress of the business that there was a disposition on the part of some
of our American brethren, and that with the best intention, to construe the
document in question as it might have been construed, had it been issued by
themselves—that is, that it might include females, as well as men. The
earliest moment that this circumstance came to the knowledge of the Com-
mittee, that Committee issued another circular, which bears date the “ 15th of
February,” in which the description of those who are to form the Convention
is set forth as consisting of “ gentlemen.” We thus felt that we had done all
we could to prevent inconvenience to our American friends on this subject,
and supposed that we should not have been brought into difficulty with the
question. But as the point has been introduced, I take it for granted, that
sooner or later the opinion of the Convention must be taken, as to whether
or not females are to become a part of the Convention. I waive all remarks
with respect to the operation of the proposal now made ; for I think that the
sooner the matter is brought to a conclusion, the better.

Answer Key
Facts and Details
1. London
2. Her sister (Martha Wright)
3. Quakers (The Society of Friends)
4. Frederick Douglass
T/F&Y: 1 F 2T 3T

Women’s Rights Convention.

A Conventiop to discuss the social; civil
and religions condition and rights of Wurhau,,
will be helin the Wesleyan Chapel, at Sgn -
cca Falls, N. Y., on” Wednesday and Thure-
day the 19th and eo;h of J’uly currenty cpp'la
an..n.liﬂ_n_:]uch itk -

.« Daring the firey day, the mae!mg will be
oxclusively for Women,. which all aro earn-
estly invited 1o .ﬂfend. The public genen

| ally ate invited to'be predent on the socund
| day, when Luereria-Morr, of Philadelphia,

‘and others both ladics and gcntlemcn, wlll
| m!drus- the Convention.

Primary Source

Above is the notice placed in the Seneca
County Courier. The women who organized
the Convention were well connected in the
region’s very active abolitionist community,
but the fact remains that a lot of women had
to be interested in women’s rights for a single
small announcement like this to have drawn
a crowd of 300 men and women.

“We are told woman has all the rights she wants;
and even women, | am ashamed to say, tell us so.
They mistake the politeness of men for rights:
seats while men stand in this hall tonight, and
their adulations; but these are mere courtesies.
We want rights. The flour
merchant, the house builder,
and the postman charge us
no less on account of our
sex; but when we endeavor
to earn money to pay all
these, then, indeed, we find
the difference.”

-=- Lucy Stone, 1855

Educated woman

Lucy Stone was one of three women in the
Class of 1841, the first graduating class of
Oberlin College, America’s first coeduca-
tional college. She was the person who per-
suaded Susan B. Anthony to join the struggle
for women's suffrage.

"Lucy Stone was the first person by whom
the heart of the American public was deeply
stirred on the woman question."

-- Elizabeth Cady Stanton
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Chapter Three:
A Split Among

Allies

Facts and Details: Literal Meaning

1. What were the Abolitionists trying to do?

2. What two famous Abolitionists often came to women’s rights conventions?
3. What two languages did Sojourner Truth speak?

4. When did New York State free the last slave who lived there?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. There were many Abolitionists who were not Quakers.

T F 2. Sojourner Truth wrote several drafts of her speech.

T F 3. Abolitionists and Suffragists always got along because they shared the same goals.

Look it up!

b

Mary Ann McClintock and Lucretia Mott and their husbands were active in the “Free Produce’
movement. Find out what the movement was by searching for “Free Produce” along with the
names “Mott” and “McClintock.” Do you feel it was a good idea? Why or why not?

You can ask questions or add comments at onr blog! bttp:/ | wwmw.weeklystorybook.com/ suffrage



Primary Source
The convention at which Sojourner Truth spoke was held May 28, 1851.

h‘omn‘t num-_c;uvun;-.
Sojourner Truth,

' One of the most unique and interosting
specolies of the Convention wus mudo by So.

journer Lruth, an emancipated slave,  Itisim-.
possible to trunsler it to paper, or eanvey sy |

adequnitc idea of the effcet it produced upon the
audience, Thoso ouly ean approviste it who
saw her powerlulbiorm, her wholeasouted, ear.
nest gestures, and listened to her strong and
truthitul tones.  She came forward to the pilat-

form and wldressing the Prosident said with |

groat simplicity ¢

May I suy o fow words ) llncoirlug an af.
firmative answor, she proceeded ; I wanttosay
n fow words abaut this matter.
vights. I have as much muscle as any nan,
and can do a8 much work as any man., 1 huve
plowed and reapad and husked and chopped and
mowed, and can any man do more than thae ?
I have hesrd much about the sexes heing equal ;
I can earry an much as any mun, and onn cat as
much too, i Jesngetit, Lam an strong as nuy
man that i now, A< for futellect, all 1 enn say
b, I womun hare a pint ant man n guart—why

The Anti-Slavery Bugle, New Llsbon Ohio - June 21 1851

1 am a womnn's |

qeart

curt wio bave her listle pint tull? You newd
not Le afrald to give us our vights fur fear we
wi.l tuke ton much,—for wo oant take more
thun our plut’ll held,  The poor man seem to
be all in contusion, oud doat know what ta do,
Why ehildeen, i you have woman's tights give
it tu Der and you will feel better,  Yoa will have
your own rights, sl they wont be »o much
trouble. 1 cant rewd, hut 1T ean hear. 1 have
heard the Lille and have learned that Eve caus.
ed man to sin,  Well of woman upsot the warld,
(o give her a clianee W set it rightside up again,
The Lady hns spoken about Josus, how lie nov-
o spurmed wutnan from him, and nhio was right.

When Liearus died, Mury and Murths came to |-

Bim with fath and jove and besought him to
raiso thelr brother, And Jesus wept—atud Laza-
rus enme forth.  And how came Jomtn into the
worlil?  ‘Fhrough Godl who created him und
woman whe bare him.  Man, where s your
Bat the women are coming up blessed
be God and a few of the men are voming up witlh
them.,  Dat man s in a tight place, the poor
sliuve is on him, woman is coming on hiw, und
hie is surely beewecna hawk and a buzzard,
4—‘—.
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Author’s Note

Answer Key

The relationship between the Abolition Movement and the
Women’'s Suffrage Movement is a difficult topic and we have
attempted to be honest without providing more information
than we have space or time to teach fully to young readers.

Not every abolitionist was a feminist while, at the same time,
some prominent feminists had appalling views on race.

Many people moved smoothly in both groups -- Douglass and
Anthony were lifelong friends as well as allies -- but even famous
people can have the common prejudices of their times.

As said in Chapter One, history does not always come in nice,
neat packages. This is one of the messy ones.

Facts and Details

1. End slavery. (“Free the slaves.”)

2. Frederick Douglass, Sojourner Truth
3. English, Dutch

4. 1827

T/F&Y: 1T 2F 3 F
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Chapter Four:
One Amendment

Calls For Another

Vocabulary
Knowing what these words mean will help you enjoy the chapter
petition  inhabitants =~ majority = ensure  naturalized  polling place  register
registrar higher court

Facts and Details: Literal Meaning

1. Why did suffragists stop working for the vote during the Civil War?
2. Why did suffragists object to the way the 14th Amendment was worded?
3. What was Susan B. Anthony arrested for doing?

4. Why do people say that her trial was unfair?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. Suffragists supported the Union side in the war.

T F 2. Abolitionists were confident that Southern states would agree to let women vote.

T F 3. The Supreme Court said it was legal for states to keep women from voting.

Look it up!

There were three amendments to the Constitution just after the Civil War. Find out what
numbers they were, what year each one was passed and why each one was important.

You can ask questions or add comments at onr blog! http:/ | www.weeklystorybook.com/ suffrage



A Common Error

In researching this chapter, I frequently
found confusion about whether it was the
14th or 15th Amendment over which the
suffragists and abolitionists split.

According to the records of the suffragists
themselves, it was the 14th Amendment to
which they objected, since it specifies
“male” three times in its second section,
the part dealing with voting rights:

Section 2. Representatives shall be appor-
tioned among the several States according to
their respective numbers, counting the whole
number of persons in each State, excluding
Indians not taxed. But when the right to vote
at any election for the choice of electors for
President and Vice President of the United
States, Representatives in Congress, the Exec-
utive and Judicial officers of a State, or the
members of the Legislature thereof, is denied
to any of the male inhabitants of such State,
being twenty-one years of age, and citizens of
the United States, or in any way abridged, ex-
cept for participation in rebellion, or other
crime, the basis of representation therein shall
be reduced in the proportion which the num-
ber of such male citizens shall bear to the
whole number of male citizens twenty-one
years of age in such State.

The suffragists argued that, as tax-paying
citizens who were counted for purposes
of setting the number of representatives
in Congress, specifically denying them
the vote was neither fair nor logical.

While the 15th Amendment also deals
with voting rights (which may be why it is so
often mistaken for the amendment which was
controversial), it is entirely about the rights
of racial minorities and former slaves.

While many suffragists were angry about
how the entire amending process had been
handled, they had no particular objection to
the 15th Amendment.

Facts and Details

You be the judge

The first article below is from the New York Daily Tribune, June 18,
1873, written before the trial of Susan B. Anthony for voting. (Judge
Selden is Anthony’s attorney.) His argument is that she believed that

the 14th Amendment gave all citizens the right to vote, despite only

mentioning a punishment for not allowing men to vote. If she be-
lieved she had that right, then she did not “knowingly” violate the
law, which was what she was charged with.

The second paragraph is from an article in the Wheeling (WV)
Intelligencer, June 19, and is a quotation from the Judge Hunt's
decision.

Which argument do you agree with? Why?

(Bear in mind that the Supreme Court could have declared New York's
law unconstitutional. But when Minor got to test the new amendment
there, the Court found that it did not require states to let women vote.)

———

Judge Selden's argument in tho defennro of
Miss Susan B. Anthony, indicted for illegal
voting, will be read with considerable inter-
oxt. Aside from the abstract question of a
woman's right to vobe, it will be scen that
the larger ono of what constitutes a eriminal
offenso under the statute is involved. The
ingenious counsel pleads that o fixed belief
in the right to vote is a bar to any conviction
of eriminal intent ; and, therefore, such belief
and good faith on the part of the defendant
must ba accepted in defense of the act com-
plained of. The case naturally excites a lively
interest in its various aspects, and its decision
will affect. many questions arising under the

clection laws.
—_— il =

Two principles spply here; fiest, ignor-
ance of the Jaw excases po opg; pecond,
every person ia presumed to” nunderstand,
and to intend the necessary effects of Lis
own acts. Miss Anthony knew that she
wod & woman, and that the constituton
{ this Btate probibits 8 womaun's voling
jhe intended to violate that provision, in-
tended to test it perbaps, but certainly in-
tended to violate it The necessary etfuct
{ her sct was to violate it and thenshe is
resumed lo have intended it. There
was no jguorance of uny fact but all facts

ing koown she undertook to settle a
rinciple in herawn person,  She takes
isks and sho ouglit not to shripk from
0 conseqguences.

Answer Key

1. They felt it was more patriotic to concentrate on the war effort.
2. It was the first time men, rather than just citizens, were given specific rights.

3. Voting,

4. The judge decided before the trial and wouldn’t let the jury vote.

T/F&Y: 1T 2F 3T

17



Chapter Five:
More Women

Join the Struggle

Vocabulary
Knowing what these words mean will help you enjoy the chapter

emancipation  social movement  temperance  referendum  allies

Facts and Details: Literal Meaning

1. Why were many women more self-confident after the Civil War?
2. Why was alcohol abuse a problem for married women?
3. Why did some unmarried men think it was unfair to let women vote?

4. Why did the beer and liquor companies want to keep women from voting?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. The Women’s Christian Temperance Union concentrated entirely on alcohol problems.

T F 2. Some women became famous for their work during the Civil War.

T F 3. Women who concentrated on other things also cared about women’s suffrage.

Look it up!

Choose one of the women mentioned in today’s story and look her up. Write a brief essay
about her, and use a quote of hers to show her opinion about something important.

You can ask questions or add comments at onr blog! bttp:/ | wwmw.weeklystorybook.com/ suffrage



Opposing Views

The cartoon above left is an 1842 Currier poster, “The Drunkard’s Progress: From the First Glass to the Grave,” and depicts
and young man’s fall from social drinking through “The Summit Attained - Jolly Companions - A Confirmed Drunkard” and
on downward to his suicide, while, below, his wife and child are left in misery.

At the other end of the spectrum is the 1915 cartoon from the popular magazine, Puck, in which a demon labeled Prohibition
looms over and leers down at a beautiful woman, the caption reading “The Genii of Intolerance: A Dangerous Ally for the

Cause of Women Suffrage.”

Stern generosity

Josephine Shaw Lowell was from an established New
England family and the younger sister of Robert Gould
Shaw, famous as the commanding officer of the 54th Mas-
sachusetts Infantry Regiment, the black combat unit that
was portrayed in the movie “Glory.” Besides her brother,
she also lost her husband in the war and never remarried.
Lowell felt consumers should spend their money in a
way that would encourage good practices, and, while she
worked tirelessly for the poor and the working class, she
believed in giving them jobs and opportunities rather
than charity.

fishing them out when they're

“If the working people had all
they ought to have, we should

not have the paupers and criminals.
It s better to save them before they
go under, than to spend your life

half drowned and taking care of
them afterwards.”

- Ji ‘\\'i","ﬂ;h‘h".'\.Jriu'-'i Lowell 1589

Answer Key

Facts and Details

1. They had worked or volunteered during the war, plus doing chores their husbands usually did.

2. It was hard to get a divorce or to get help if they were abused.

3. They would vote the same way their husbands did, so it would be like the men would get two votes.

4. They thought women would vote to ban alcohol.
T/F&Y: 1F 2T 3T
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Chapter Six:
The Struggle for

the States

Vocabulary
Knowing what these words mean will help you enjoy the chapter
territorial legislature enfranchised outraged indelicate
immodest impractical foundry

Facts and Details: Literal Meaning

1. What was Wyoming asked to do before it would be allowed to become a state?
2. Which states allowed women to vote in all elections by 1900?
3. How many people signed the petition for a referendum in New York in 18942

4. According to Rose Schneiderman, why did factory owners like to hire women?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. Wyoming was willing to do anything in order to get to become a state.

T F 2. After Sojourner Truth’s speech, people stopped saying that women were too delicate to vote.

T F 3. Suffragists could not count on state legislators to be on their side.

Look it up!

Julia Ward Howe helped found the American Woman Suffrage Association.
She also wrote a famous song and began the custom of celebrating
a special day each year. Name them both!

You can ask questions or add comments at onr blog! bttp:/ | wwmw.weeklystorybook.com/ suffrage



Some Buffrage Facts,

One million women in the United
States have full political rights.

Utah, a suffrage state, has the
largest proportion of home-owners
of any state in the Union.

In Denver the women cast iy per
cent of the vote in the large resi-
dence wards, and only 4 per cent in
the slum wards.

In most states about 60 or 65 per
cent of the men vote. In Wyoming
90 per cent of the women vote. In
Colorado 50 per cent of the woimen
register and 72 per cent vorte. In
Idaho 4h per cent of the total vote
Is cast by women, though women are
in the minority in that, state,

In Colorado in the [lrst eight
months after women were enfran-
chised more books on political econ-
omy and ethics were sold than in the
whole 27 yeurs previous,

In Seattle there were never 100

suffrage campaign, but 22,000 wom-
en registered at the first election.
And 50 per cent of the women voting
in Seattle this yvear were married
women—women ' of the “home.".

Where women have voted the
longest, divarce is only one-eighth as
great as In similar states where they
do not vote,

About 20,000 women voted In
Deaver at the laat election, and of
these only 400 could be connected
with any bad element.

There is no natlon, no state, no
city where women vote where the
vote of the undesirable women even
remately approaches that of the
women of good repute,

women devoting themselves to the}

[ -

Political analysis

The article to the left ran in the
Ashland Tidings of Ashland,
Oregon, Oct. 31, 1912, a few days
before voters would decide a ref-
erendum on women’s suffrage.

It might be an interesting exer-
cise for students to examine the
piece, which ran on the front
page and is not labeled as an
opinion piece.

In fact, it is labeled as “Some
Suffrage Facts.” But does it seem
that the “facts” chosen for the
piece among to an expression of
opinion about suffrage?

Examine the facts listed in the ar-
ticle and discuss why the writer
felt that fact was important, and
why it was included in the piece.

(The referendum passed on the
November ballot, and Oregon
women were permitted to vote
in an election that was coming
up in December.)

Wyoming votes

After the territorial legislature of Wyoming
gave women the vote, “Leslie’s [llustrated
Weekly Newspaper”ran this picture of
women voting in downtown Cheyenne,
reportedly to persuade readers that
women in Wyoming were not cowboys.

Wyoming, however, still clings today to
the folksy story of Louisa “Grandma”
Swain, who, while on her way to purchase
yeast, wandered into a polling place on the
morning of election day, 1870, and became
the first woman in America to cast a ballot
in a general election.

Bread and Roses

right
but she must have roses, too. Help, you women
of privilege. Give her the ballot to fight with."

"What the woman who labors
wants is the right to live, not
simply exist — the right to life
as the rich woman has the right
to life, and the sun and music
“and art. You have nothing that

~ the humblest worker has not a
to have also. The worker must have bread,

Rose Schneiderman’s family came to the United States from
Poland in 1890, when she was a little girl. Two years later,
her father died and the family was forced to scrape by on
what her mother could make as a seamstress. Rose left
school after the sixth grade in order to work, and became a
labor organizer, eventually serving as national president of
the Women'’s Trade Union League.

In addition to helping New York's suffrage referendum to
pass, Rose Schneiderman was a founder of the American
Civil Liberties Union, served as Secretary of Labor for New

— Rose Schneiderman York State, was a regular advisor to Franklin Delano Roo-
sevelt and helped rescue Jews from Nazi Germany.
Answer Key

Facts and Details
1. Stop letting women vote.
2. Wyoming, Utah, Colorado and Idaho

3. 600,000

4. They were paid less and had to work longer hours than men.

T/F&Y:
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Chapter Seven:
A New Century,

A New

(Generation

Vocabulary
Knowing what these words mean will help you enjoy the chapter

otrganize (in a political sense) confrontational constructive

Facts and Details: Literal Meaning
1. Why did Inez Milholland choose NYU for her law school?

2. Where did Alice Paul and Lucy Burns meet?
3. How did the parade in Washington help gain support for women’s suffrage?
4. What did Paul and Burns do when other suffrage leaders insisted on calmer, more polite activities?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. Alice Paul was not afraid of getting in trouble.

T F 2. Inauguration Day has not always been in January.

T F 3.The police helped to keep order at the suffrage parade in Washington.

Look 1t up!

The most famous of the English suffragettes were the members of the Pankhurst family.
How were they different than American suffragists like Susan B. Anthony,
Lucretia Mott and Elizabeth Cady Stanton?

You can ask questions or add comments at our blog! http:/ | www.weeklystorybook.com/ suffrage



Primary Sources

The new president disappointed suffragists,
as this July 4, 1914 editorial cartoon suggests.

After meeting with a group of suffragists,
Wilson later made a statement reinforcing his
position that suffrage was a states-rights
issue and that he would not support the call
for a constitutional amendment.

During the war, suffragists from the National
Women's Party kept up their pressure on
Wilson with regular picketing of the White
House.

In this photograph, the pickets wear sashes de-
claring themselves (from left to right) to be from
the University of Kansas, University of Mis-
souri, Washington College of Law, Stanford,
Bryn Mawr, Swarthmore, Vassar, (illegible) and
Oberlin. This emphasized not only that they
were educated women, but their geographic
diversity.

Meanwhile, this New York Times photo
shows a 1917 parade in New York City by
more traditional suffragists, bearing petitions
with one million signatures for a referendum.
This time, the legislature approved the refer-
endum, the men of New York State voted in
favor and women won the vote there.

(Resources on the Suffrage Parade will be
found on pages 28 and 29.

Answer Key

Facts and Details

1. Other law schools wouldn’t admit women.
2. England (at a suffrage rally)

3. People were upset over how badly the
women had been treated.

4. They formed their own group, the National
Women’s Party.

T/F&Y: 1T 2T 3 F
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Chapter Eight:

Ratification

Vocabulary
Knowing what these words mean will help you enjoy the chapter

ratification populons Probibition
Facts and Details: Literal Meaning
1. Which of the two suffrage groups got more publicity? Why?
2. Which group supporting the war effort more during World War I?
3. Who was the first woman elected to Congress?

4. Which state provided the vote that ratified the 19th Amendment?

T / F&Y: Circle each of these statements to mark it True or False. Then quote a few words from the text showing Why you chose that answer:

T F 1. New York State gave women the right to vote before the 19th Amendment was ratified.

T F 2. The work of women in support of World War I helped persuade people to favor suffrage.

T F 3. A woman persuaded Harry Burn to vote in favor of ratifying the 19th Amendment.

Look it up!

How many people 21 or older lived in the United States in 1920? How many were men and
how many were women? If they were all citizens and were registered to vote,
what percentage of voters in 1920 would have been women? How does that
compare to the United States today for people 18 or older?

You can ask questions or add comments at onr blog! btzp:/ [ www.eeklystorybook.com/ suffrage
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Primary Sources The Next Day S Page One Headhnes

The second day’s reports would tell of an attempt by anti-suffragists to challenge Tennessee’s votes, but Vermont and
Connecticut soon joined the other states that had ratified the 19th Amendment, making it pointless to attempt to overturn
Tennessee’s ratification. Another attempt, this one to cancel Ohio’s ratification, lost in court. (More resources on next page)

Answer Key

Facts and Details

1. The National Women’s Party, because of their demonstrations.
2. The National American Woman Suffrage Association

3. Jeannette Rankin

4. Tennessee

T/F&Y: 1T 2T 3 T 25



THE LAST STRAND |

Cartoonists on ratification

Here are a selection of editorial cartoons that ran in newspapers
within days of the ratification of the 19th Amendment. Reading coun-
terclockwise from the left, Equal Suffrage is finally freed; Uncle Sam
greets American women as equals; Now women have to keep up
with politics; And both major parties want the women’'s vote; while,
finally, one cartoonist decides to poke fun at “The New Woman.”

Apropos of the Ratification of the Suffrage Amendment, Bushnell Suggests a
Few Nifty Costumes Suitable for the Fair Sex in National Politics.
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This 1869 poster was titled “The Age of Brass: The Triumphs of Women’s Rights.” It depicts women smoking cigars and
behaving in inappropriate ways, including a woman named “Susan Sharp-Tongue” running for office as a “man tamer,”
and another woman who scolds her frightened husband and forces him to take care of the baby. (“Brass” was a slang term

for lack of manners, and a common description of a rude person was “bold as brass!”)

This postcard from 1913 is also intended to be humorous,
but the message is quite different. There was still consider-
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able rude humor about
women’s rights then,
but the other side was
getting more support
from the media than it
had before.

By 1914, there was even
popular music written
on the topic
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Primary Sources - The 1913 Suffrage Parade

Page One coverage of the

March 3, 1913 suffrage parade in

Washington, DC, from the New
York Sun, Tuesday, March 4.

300 WOMEN HURT!.
INPARADECRUSH ;-

Autos Maim Speetators and 37,
Police Club Them to [&
Cover Incompetency. |

T

i L
MRS, TAFT IS HELD UP iim

—n e ereq
coul

Man Dies of Heart Fallnmr;m
as He Is Jammed in ' o2
Onslaught. wen

war
A

Y ey
TLThe CSVOTES" CROWD

tain

L

Procession Is Well Organized o
and Carried Out Despite the
Police Blunders, i

Wassrvotos, March 2 - fuca mis- m
rmaragem==* o3 the Washington podice
daring th- s i®rage parade rc2
Pagnsyivaza aveaus tis  afterplon l
tremyted 0 A steady mie of dis-

rder for more 1A  aa  hour
while the crowds vagucly estmated ag Joi
a quarter of a mill.on ard more and ac-
copding t» Washington parade experts,
iePtainly the greatest outpouning that
ever assembled to see a parade in this
city of Mg peoeesmons, tred to cecupy
the | o of marc:. with the police at L
ma elayen'h Rour seking to clear the  at
way with autometiles and horses, ]

ome man 1n the crush at the south|
ead of the Treasury dropped dead of | 4.
vaart dsease Three hundred women 1
snd @icls wers brought into Washiag- Jew
tom hospitals o an injured hysterwal Mab

r faintnge condition :n leas thas two "‘“l
LA
ire. e mman had his hip badly g0l

= ished tn the fam, To night matrons A,
of police stations *ad twenty-five lost he
aitdesn 1o look after  Eighteen bus.| 4
~ands asked the police (n fAnd loe: wives, :‘"
“fore 1haa thirty girls. one of them M‘:
th 4 mashed foot which the hoof oo
¢ a pelceman’'s horse nearly severs) Th
ComAand 1re toes Wers (uPTied nto the Al
s pergencs hospital a1 Fiftsenth scpe.s St
and New York avenue n le=s than an ,'__'
heyr, | 'g
At rthe IMPOPTANT CTOES SIPeSl ATTATIAN gty
o nere Seventh. Ninth and Fourteenth his

streats (nrepset Pennsylvanis avenue, N0

‘e disneder paver ot up for some mon- .b::
nteg before the baud of the procession me

trmd 1 wmay! ts wavy through the '
rush nnarl the jast of the marchers a«
mad siruggled through at sunset, fun
At thess cross street points the uproar I
amountsd to veritabla rnting
Women marrhers had *hei= sl =ts tarn
off, pometithes With malice afereitoughe |
by men. mad ciean through whes! !
sammed dack by police autom and horses ;l
+r by men who were drunk, or bt mad
and drumk. | ot
Insults to the womean marchers fal ter
tack in the line of paraders thar wers M
more vile even than spoken inauts #¢
sometimes were suffered when men. 2_:
presgped up to the marchers. When the P
‘ast of the paradars had passed and ..
t=e crowds had meited away at the din- | t.n
ter hour to-night Pennsy!vanla avenue Irc
was cluttered with hair combs, bits of _°
orn  millinery. patches of women's, :’:
clothing and other relics of the fight,
rhe suffragiste had made to get through| 4a
tha crowd. hir
To-night Washington !s asking:|ba
‘“How about the big inaugural parade
‘a-morrow ™" Cungressmen and others
whase wives and daughters were In the
erush of to-day say they will SIArt & g
Congreseional investigation of the po- M
& mismansgement this aflternoon. [ 3
The moment the auiemobile at the ™!
head of the lne had cleared & path Lof
rhayt the width of New York's Nassau '
street and the police and the first of 4
the line had pansed the crowd oozed In |lo
szaln, whites and blacksllke chocolute  pe
a1 vaplila fce cream melting rapidly |
‘ogether, and drowning out the ruf- oy
‘raging’ “lovellest platuons of loveli-
reas ' M

Mrs. Taft Held Up.

La'as eomers, headed for hox nau‘

sutomobiles of on foot, cams to alhe
Asad ston against a curb to curb wide [ an
ank of humanity. Tardy an-i\-ul[ o
vamly tried to enter the avenue to theip | CF
srard wtapds from the cross streets ' B
A4 lefore the parade had come along | 75
‘wn automobiles, in which were Mrs, | Ju
Tuft and Miss Taft and severa]l of their
women friends, were hopelessly held 3
Ut by the mobs at the southeast corner | mi
* e Treasury Chocolate and vanllla | sy

fie
tn

ammed ¢l 10 the two machines. | g
Pew recogmized Mrs, Taft or her daugh- ' ho
ter wmer o the throng of visitors and, gg
seemingly rene at all among the small | wy
white and black boys, who otherwise | oy
might have behaved better, an
Hut If the police urrangements were | 4]
shot sky high ty the erowd the ar-| 1
rangements of the equal  suffrage
women in churge of ghe procession | op
were, um wsual 1n New York suffrage | e
arades, st least well econceived lﬂd*he
woll exeeuted under the adverse “““'lth
dtionys.  The parade started al the
Peace Monument in front of the Capls
ol at 3020 o'clock, only twenty munutes
el welhiedule, but deplorable when
compared o the Manbattan  sufrage
vavides, which alwaye gt urder way |
from three to flve minntes ahead of
*he time announced for the wturt |
Mepa man was late for one thing
The Ywrass bapd from Maryville, Mo,
composd  of 0 wlrle from Missourt s pe
Northeast Normal Bebool, arrived at O
he startuz point halt an heur ahead we
f the time. hut the man made brass 91
and did not, -
Tast you forget {r. the polics foozled | B4

Continued on Fifth Page, lu‘

(Part of additional coverage on page 5)

{WOMEN IN ANGRY MEETING. '

Will Appeal to Wilson te Panish
Offenders at Parade.

WasnixoroN, March 3.—The meeting
of the suffragist paraders and rooters at
Memorial Continental Hall to-night. fol=
| lowing the pageant and parade, which

was to have been a general jollification,
transformed itself into an indignation
meeting of bitter protest against the |
lack of adequate police protection for the |
women as they marched up Pennsylvania
avenue

Every one of the speakers went as far
as dignity and self-respect would permit
in denunciation of the national and dis-
trict governments, the Washington po-
lice and the crowds that blocked the
progress of the paraders and hurled jeers
! and insults at the women along the line of

Resolutions presented by Oswald G
Villard, owner and editor of the New York |
Evening Post, were adopted pronouncing
jan unqualified censure of the suffragists
on the Washington police. The resolu-
tions set forth that the women of the
United Ntates had heen practically denied
the right 1o march down the principal
thoroughfare of the national upital!
and that the police had listened with
indiference tn the ribaldry and insults !
which had been inflicted upon the women, |

“Such ocourrences,” declared Mr. Vil-|
lard, “would have been a disgrace to
any city, and they were doubly and trebly i
disgraceful to the national capital.® H

The resolutions provided that Presi.
dent-elect Wilson be asked to institute an
investigation immediately upon his tak-
ing office, with the view to bringing to
punishment those officials of the Washe
ington Government responsible for the
indignities and lack of protection suffered
by the suffragist paraders.

Mrs. Carrie Chapman Catt, president
of the International Alliance of Suffra.
gists, urged that every woman present
besiege her Benator or Representative
and ask him to support a motion todemand
of the District Commissioners a full report
in explanation of the conditions on Penn-
sylvania avenue this afternoon.

Dr Anna Howard Shaw, who presided
at the meeting, threw the 2,000 women
present into a tremendous demonstration
of indignation in her opening speech

*I was never so proud of you in my
life.” declared Dr Shaw. "as | am to-
night. | was never so ahamed af our nae
tional capital as | am to.night If any-
thing was needed to prove that women
need the ballot for their self-protection
nothing could have proved it more forei-
bly than the treatment the women of this
nation received in Washington to-day.

“The conduct of you women this after-
noon proved beyond a doubt that you have
the self-control, the dignity, w. power to

It e will

remain calm ynder .
t until we have
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SURE IS SOME HORNETS' NEST.

Following a Congressional investigation of the failure of
police to control crowds and protect marchers, Police
Chief Richard Sylvester was forced to resign.

Cepyright, 1813, by Undsrwood & Underwood.

“The Mounted Herald” of the suffrage parade. Miss Inez
Milholland, a dashing, gold crowned vision in white.

Whoops
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The Washington Times (not related to the current paper of
that name) was an afternoon paper and, rather than wait
for the parade and be too late for deadline, apparently
tried to cheat by writing about how wonderful it had all
been. One of the most important rules of journalism is to

get it right. This time, they broke that rule and got caught.

Three years after this picture of her was taken at the
parade, Inez Milholland Boissevain went on a nation-
wide speaking tour opposing the re-election of
Woodrow Wilson because of his failure to support
women’s suffrage. In poor health due to anemia,
Milholland collapsed during a speech in Los Angeles
and died November 25, 1916 at 30.

Her last words were, “Mr. President, how long must
women wait for liberty?”

Milholland’s appearance at the head of the parade
had been a sensation even before her death; Now
her picture became the logo of the National
Women's Party, and the banner she had carried was
now their motto: “Forward into light.”
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“Champion Of Her Sex:
Miss Susan B. Anthony”

By Nellie Bly
New York World
Feb. 2, 1896

Susan B. Anthony! She was waiting for me. I stood for an instant in the doorway and looked at her.
She made a picture to remember and to cherish.

She sat in a low rocking-chair, an image of repose and restfulness.
Her well-shaped head, with its silken snowy hair combed smoothly
over her ears, rested against the hack of the chair, Her shawl had half
fallen from her shoulders and her soft black silk gown lay in gentle
folds about her. Her slender hands lay folded idly in her lap, and her
feet, crossed, just peeped from beneath the edge of her skirt. If she
had been posed for it picture, it could not have been done more artis-
tically or perfectly.

"Do you know the world is a blank to me," she said after we had
exchanged greetings. "l haven't read a newspaper in ten days and 1
feel lost to everything. Tell me about Cuba! I'm so interested in it. I
would postpone my own enfranchisement to see Cuba free."

I had gone to her to talk of her own great self, not Cuba, so after I
told her briefly how matters stood, I instantly followed it up with a
question about herself.

"Tell me, what was the cause of your being a suffragist? How did you begin?" I asked.

"My being a suffragist resulted from many other things that happened to me early in my life,” she

answered, unclasping her hands and resting them on the arms of her chair. “ remember the first time I
ever heard of suffragists I was bored and complained because my family were so intensely

interested in the subject. “Can’t you find anything else to talk about?” I asked my sisters in disgust.
That was over fifty years ago."

Her Family History

"Let me tell you of my family and then you can understand it better," she continued. “I was born in
South Adams, Mass. My mother and my father were born in the same town. My father was a Quaker and
my mother was a Methodist, so you see at once began the question of education of us children. There
were four girls and two boys in the family. My father was a practical man. He believed in the equality of
his daughters, even in those days. One of my sisters was a splendid business woman and was a great as-
sistance to my father.He said he would put Anthony & Daughters on his business house if he hadn't
known that such a move would kill him. People were very narrow in those days.

“My family were my strong supporters when I first started out,” she said earnestly. "I don't think I
could ever have done my public work, Nellie, if I had had opposition at home. My youngest sister, who
taught school twenty-six consecutive years, superintended everything I wore, and I was relieved of every
home responsibility. Before I would go to a town to speak, ministers would preach against me. They
would say I was a member of the Quaker Friends and, while we were good people morally we had no or-
thodox religion. When I went home disheartened and told my father, he would say: ‘My child you should
have thought of such a text to quote against them,' And he could always furnish me with some text that
aptly replied to my enemies."

"But what gave you the idea of becoming a suffrage leader?" I urged.
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Her First Idea of Suffrage

“Many people will tell you,” she answered, smiling, "that from their earliest davs they cherished the
ideas that eventually became their life work. I won’t. As a little girl, my highest ideal was to be a Quaker
minister. I wanted to be inspired by God to speak in church. That was my highest ambition. My father be-
lieved in educating his girls so they could be self-supporting if necessary. In olden times there was only
one avenue open to women. That was teaching. So everyone of us girls took turns at teaching. I began
when I was fifteen and taught until I was thirty.

“I think the first seed for thought was planted during my early days as a teacher. I saw the injustice of
paying stupid men double and treble women's wages for teaching merely because they were men.

“But I should go back,” she added. "When I was six years old we moved from Massachusetts to East-
ern New York. A company to which my father belonged owned all the town except the tavern. My father
was a pattern for capitalists. The men in those days had long hours and worked until 8 in the evening. My
father started a free school for them, where they were taught from 8 until 9. He also had a Bible class,
where they were taught good principles and general intelligence.

“Being a Quaker and public schools being very inferior, we always had a select school. When I was
twelve years old, my father made and burnt his own brick and built a splendid two-story brick house.
And my mother boarded all the men engaged in the work. My father also made the woodshed two sto-
ries, and the upper floor was used for a schoolroom, where we Quaker children attended. You can know
how thorough my father tried to be when he secured for our first teacher Mary Perkins, who graduated at
Miss Grant's school, in Islip, about the same time as did Mary Lyon, who founded the Holyoke Seminary.

"That laid the foundation to our education," she continued. "You probably know enough of Quakers to
know they think of the Bible as if it were history, not that it is especially sacred. So you see in what a free
way I was brought up.”

“Tell me about your first school,” I pleaded. “Were you frightened?”

Susan B. Anthony leaned on the arm of the chair and smiled at me.

Used to Think She Knew It All

“I wasn't a bit timid," she said frankly "I was only fifteen, but I thought I was the wisest girl in all the
world. I knew it all, no one could make me think anything else. The first time I taught was in 1835. An old
Quaker lady came to our house for a teacher for her children and several of her neighbors, making in all a
class of eight. I accepted the position. I lived in her family, and for teaching the children three hours be-
fore dinner and three hours after, I got $1 a week and my board.

“ After that, as I wanted to finish my own studies, I taught in the summer and went to school in the
winter. And my father was the richest man in the county, too. For several terms I taught district school
and boarded around among my pupils. My pay was $1.50 a week. In 1838 I gave up teaching and came to
Philadelphia to a boarding-school."

“Did you ever whip any of your scholars?” I inquired anxiously.

"Oh, my, yes!" she laughed. “I whipped lots of them. I recall one pupil I had, I was very young at the
time. I had been warned that he had put the last master out of the window and that he would surely in-
sult me. I went into that school boy when he began on me. I made him take off his coat and I gave him a
good whipping with a stout switch. He was twice as large as I, but he behaved after that.

“In those days,” she said, “we did not know any other way to control children. We believed in the
goodness of not sparing the rod. As I got older, I abolished whipping. If I couldn’t manage a child I
thought it my ignorance, my lack of ability as a teacher. I always felt less the woman when I struck a
blow.

“You spoke in your article the other day about the way some of our women dress,” Miss Anthony ob-
served, suddenly changing the topic. “Forty-five years ago I tried a reform dress. But I gave it up. People
couldn’t see a great intellect under grotesque clothes. Although I saw Horace Greeley go before an audi-
ence once with one trouser leg inside his boot and one outside!” 31



“For whom were you named?" I asked.

"l was named Susan after my father's sister and after my grandmother on my mother's side. My
grandmother’s name was Susanah, but they never put the ah on me. When I was a young woman there
came a great craze for middle initials. We girls scratched our heads to find one. The aunt who named me
afterwards married a man named Brownell, and I decided to take her initials for mine. So, you see, 1
named myself: And I am always glad I did. There might be a thousand Susan Anthonys, but the B. makes
it distinctive."

Equal Rights With Men

“Now you want to know when I first heard of woman suffrage,” she resumed. “I will tell you. In 1848
I came home at the end of my school term to visit my family. Mrs. [Elizabeth Cady] Stanton and Mrs. [Lu-
cretia] Mott had just been in Rochester, and my family could talk of nothing else. I didn’t understand suf-
frage, but I knew I wanted equal wages with men teachers. However, I had no idea between voting and
equality. I went back to my school and forgot all about it.

“In 1849 I heard Abby Kelley Foster, the Quaker Abolitionist, and I read the reports of a great conven-
tion that gave me the first clear statement of the underlying principles of woman suffrage. The next year I
went to an abolition meeting at Seneca Falls where I met Mrs. Stanton, who was head of the Daughters of
Temperance society... A little later the Sons of Temperance held a convention at Albany, and they invited
the Daughters to send delegates. I was one of the delegates. They were assembled in the hall and some-
thing was under discussion when I arose to address the Grand Worthy Master. “The sister will allow me
to say,” he shouted me, ‘that we invited them here to look and learn, but not to speak.”

“I instantly left the hall, and Lydia Mott, cousin of Mrs. Mott’s husband, followed me. We hired a hall,
and got Thurlow Weed to announce in his paper, the Evening Journal, that the Woman’s Temperance So-
ciety would hold a meeting that evening.

“Hon. David Wright and Rev. Samuel J. May...came to our meeting, and dear Rev. May taught us
how to preside. I was made Chairwoman of the committee, and the first thing I did was to call a state con-
vention...We held a two days’ convention and Mrs. Stanton was made President and I was Secretary. And
it all came out of the men refusing to let me speak.”

Secret of Her Work

“The secret of my work,” she said, “is that when there is something to do, I do it. I rolled up a mam-
moth temperance petition of 28,000 names and it was presented to the Legislature. When it came up for
discussion one man made an eloquent speech against it. “And who are these,” he asked, ‘who signed the
petition? Nothing but women and children.” Then I said to myself, “‘Why shouldn’t women’s names be as
powerful as men’s? They would be if women had the power to vote. Then that man wouldn’t have been
so eloquent against temperance, for he would have known that the women would vote his head off.” I
vowed there and then women should be equal...”

“Are you afraid of death?”

“I don’t know anything about Heaven or hell,” she answered, “or whether I will ever meet my friends
again or not. But as no particle of matter is ever lost, I have a feeling that no particle of mind is ever lost.
The thought doesn’t bother me...”

“Then you don’t find life tiresome?”

“Oh mercy, no! I don’t want to die just as long as I can work. The minute I can’t, I want to go. I dread
the thought of being enfeebled. I find the older I get the greater power I have to help the world. I feel like
a snowball — the further I am rolled the more I gain. When my powers begin to lessen, I want to go...”

Some Ideas on Prayer and Marriage

“Do you think women should propose?”
“Yes!” very decidedly. “If she can see a man she can love. She has the right to propose today that she



did not have some years ago because she has become a bread winner. Once a proposal from a woman
would have meant, “Will you please support me, sir?” And I think woman will make better choices than
man. She’ll know quicker what man will suit her and whether he loves her and she loves him.” ...

“Let me tell you what I think of bicycling,” Miss Anthony said, leaning forward and laying a slender
hand on my arm. “I think it has done more to emancipate women than anything else in the world. I stand
and rejoice every time I see a woman ride by on a wheel. It gives woman a feeling of freedom and self-re-
liance. It makes her feel as if she were independent. The moment she takes her seat she knows she can’t
get into harm unless she gets off her bicycle, and away she goes, the picture of free, untrammeled woman-
hood.”

“And bloomers?” I suggested, quietly.

“ Are the proper thing for wheeling,” added Miss Anthony promptly. “It is as I have said — dress to
suit the occasion. A woman doesn’t want skirts and flimsy lace to catch in the wheel. Safety, as well as
modesty, demands bloomers or extremely short skirts. You know women only wear foolish articles of
dress to please men’s eyes anyway.”

What Will The New Woman Be?

“What do you think the new woman will be?”

“She’ll be free,” said Miss Anthony. “Then she’ll be whatever her best judgment wants to be. We can
no more imagine what the true woman will be than we can what the true man will be.” ...

“And now,” I said, approaching a very delicate subject on tip-toes, “tell me one thing more. Were you
ever in love?”

“In love?” she laughed merrily. “Bless you, Nellie, I've been in love a thousand times!”

“Really?” I gasped, taken aback by this startling confession.

“Yes, really!” nodding her snowy head. “But I never loved any one so much that I thought it would
last. In fact I never felt I could give up my life of freedom to become a man’s housekeeper. When I was
young, if a girl married poor, she became a housekeeper and a drudge. If she married wealth she became
a pet and a doll. Just think, had I married at twenty, I would have been either a drudge or a doll for fifty-
five years. Think of it!

“I want to add one thing,” she said. “Once men were afraid of women with ideas and a desire to vote.
Today our best suffragists are sought in marriage by the best class of men.” ...

Susan B. Anthony is all that is best and noblest in woman. She is ideal and if we will have in women
who vote what we have in her, let us all help to promote the cause of woman suffrage.
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Newspaper Activities

Use these activities to help your students make the connection between events of the past and current
events today.

Chapter One: One Piece of a Bigger Story
This chapter discusses the many ways decisions can be made. Look in today’s paper for a story involving a decision:
It could be a new law, or where to build something or what actor will star in a movie. Choose two of those stories
and write about the differences in how the decisions in those stoties were made.

Chapter Two: Speaking for Herself
Lucretia Mott and Elizabeth Cady Stanton were upset that women were not permitted to speak at the abolitionist
convention. Look in today’s paper for a story about someone who is upset about how he or she is being treated.
Write a make-believe letter to that person with advice on how best to deal with the situation.

Chapter Three: A Split Among Allies

People who wanted to abolish slavery also wanted women to be able to vote, and vice-versa, even though they didn’t
always agree on which was more important at the moment. Look in today’s paper for a story in which people are
working together on a project. If they have disagreements, how are they trying to resolve them?

Chapter Four: One Amendment Calls For Another

Both Susan B. Anthony and Virginia Minor hoped that going to court would prove that laws that kept women from
voting were not legal, but they were disappointed and suffragists had to find another way to get what they wanted.
Look in today’s paper for a story about people who are going to court or to a government group in hopes of solving
a problem they care about. Explain the story using only four sentences.

Chapter Five: More Women Join the Struggle
Women who worked or volunteered during the Civil War learned how to get things accomplished that made them
very effective after the war was over. Look in today’s newspaper for a story or picture of someone who learned
things in one job or place that they are now using to help them be more effective in another job or another place.
Explain how their experience helps them today.

Chapter Six: The Struggle for the States
Suffragists worked hard to try to persuade voters to change the law and let them vote. Look in today’s paper for
stories or pictures of people who are trying to persuade others to make a change. Do you think they will be able to
do it? Write an essay explaining why you feel that way.

Chapter Seven: A New Century, A New Generation
When suffragists marched in Washington, the bad behavior of the crowd caused many people to change their minds
and support the women’s suffrage movement. LLook in today’s paper for a story about bad behavior that could make
others change their minds about a group. Do you think that is a fair way to take sides? Explain why or why not.

Chapter Eight: Ratification
Harry Burn’s vote made the difference in Tennessee and so the 19th Amendment became the law of the land. Look
in today’s paper for a person who is working to make a difference in the world. Write a brief essay explaining what
that person is doing and how you feel about it.



Word Search

These words, names and terms are hidden in this puzzle. Can you find them all?

suffrage Lucretia Mott Wyoming ratify
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Quaker amendment rights Willard
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Jeopardy Sheet

Create your own Jeopardy answers and questions.

Cut out squares, assign values and play with a partner.

The answer is .
The question is

Value $

The answer is
The question is

Value $

The answer is .
The question is

Value $

The answer is
The question is

Value $

The answer is .
The question is
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Vocabulary Acquisition Graphic Organizer

Use this sheet to record new vocabulary you learn while read-

ing the story.

Synon similar

Suffixes meaning)

Root (s)

Antonym

(opposite
meaning)
Target Word
Prefixes
Definition
Directions
1. Place target word in middle
Related Words and use dictionary to record
(Words with same definition.
root Ex. accept

2. List root, prefix and suffix.
(Prefix = ac, which means at or
toward; Root = cept, which
means to grasp, take, or seize)

3. List synonym (permit) and
antonym (decline).

4. Review meaning of prefix and
suffix and list related words.
Ex. according, acclimate

Adapted from Gunter, M., Estes, T. & Schwab, J. (2003). Instruction: A Models Approach. Boston, Allyn
and Bacon; copyright Peason Education, Inc.
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Using this series to achieve standards

“From Seneca Falls to the Polling Booth™ offers a variety of teaching opportunities, and our
questions for each chapter are deliberately uniform and basic, in order to allow teachers the
choice of what standards and goals they want to emphasize and when.

For example, the first section of questions, “Facts and Details,” can be used as a simple
check to make sure students understand the basics of what they have read. To that end, you
can simply require a simple answer of a few words.

If you are concurrently working on grammar and writing structure, you may wish to require
that answers be expressed in the form of complete sentences.

“T/F&Y” (“True/False and Why”) features relatively easy true-false questions, but then
requires students to furnish evidence from the text to support their responses.

“Look it up!” is an informational scavenger hunt geared towards helping students build re-
search skills. Some call for more detailed conclusions than others, all can be turned into
group projects, oral reports or discussion topics.

“Primary Resources” are offered as a bonus to make the history more immediate and to
help students see how initial reports are, as the saying goes, “the first

O.INT.

draft of history,” so that they can see our own contemporary news in
that light. Analysis of this informational text can be used to boost
overall analytical skills. But these things are also offered because
they’re fun, and that should definitely be part of your instructional

strategy!



Tracking individual standards

This matrix is based on the Common Core State Standards for English Language Arts, which can be
downloaded at http://wwuw.corestandards.org/ the-standards/ english-language-arts-standards.

After creating your lesson plan for each chapter, note the standards by circling
that chapter number opposite the standard so you can track those which
may still need to be addressed. These are summaries of the standards;
consult the actual document itself to see the specific elements for
literature and informational text in a particular grade level.

Key Ideas and Details

1. Read closely to determine what the text says explicitly 1 3
and to make logical inferences from it; cite specific textual 4
evidence when writing or speaking to support conclusions
drawn from the text. 7
1 3

2. Determine central ideas or themes of a text and analyze
their development; summarize the key supporting 4
details and ideas.

7
1 3
3. Analyze how and why individuals, events, and ideas 4
develop and interact over the course of a text.
7
Craft and structure
1 3

4. Interpret words and phrases as they are used in a text,
including determining technical, connotative, and figurative 4
meanings, and analyze how specific word choices shape
meaning or tone. 7




5. Analyze the structure of texts, including how specific
sentences, paragraphs, and larger portions of the text (e.g., 4
a section, chapter or scene) relate to each other and the
whole. 7
1
6. Assess how point of view or purpose shapes the content 4
and style of a text.
7
Integration of Knowledge and Ideas
1

7. Integrate and evaluate content presented in diverse
media and formats, including visually and quantitatively, 4
as well as in words.

8. Delineate and evaluate the argument and specific claims
in a text, including the validity of the reasoning as well 4
as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or
topics in order to build knowledge or to compare the 4
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informa- 4
tional texts independently and proficiently.

(4|




FLORIDA PRESS i
EDUCATIONAL SERVICES, INC

From Seneca Falls to the Polling Booth

Using this curriculum, along with the activities in the teacher guide, adhere to the

following Florida Standards.
These materials are appropriate for students in grades 4-12.

STRAND: READING STANDARDS FOR INFORMATIONAL TEXT

LAFS.RL1.1

LAFS.RI.1.2

LAFS.RIL.1.3

LAFS.RI.2.4

LAFS.RL.2.5

LAFS.RI.2.6

LAFS.RL.3.7

LAFS.RL3.8

LAFS.RL.3.9

Refer to details and examples in a text when explaining what the text says
explicitly and when drawing inferences from the text.

Determine the main idea of a text and explain how it is supported by key details;
summarize the text.

Explain events, procedures, ideas, or concepts in a historical, scientific, or
technical text,
Including what happened and why, based on specific information in the text.

Determine the meaning of general academic and domain---specific words or
phrases in a text relevant to a grade topic or subject area.

Describe the overall structure (e.g., chronology, comparison, cause/ effect,
problem/solution) of events, ideas, concepts, or information in a text or part of a
text.

Compare and contrast a firsthand and secondhand account of the same event or
topic; describe the differences in focus and the information provided.

Interpret information presented visually, orally, or quantitatively (e.g., in charts,
graphs, diagrams, time lines, animations, or interactive elements on Web pages)
and explain how the information contributes to an understanding of the text in
which it appears.

Explain how an author uses reasons and evidence to support particular points in
a text.

Integrate information from two texts on the same topic in order to write or speak
about the subject knowledgeably.



STRAND: SPEAKING AND LISTENING

LAFSSL.1.1

LAFSSL.1.2

LAFS.SL.1.3

LAFSSL.2.4

LAFS.SL.2.5

LAFS.SL.2.6

Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 4 topics and texts, building on
others’ ideas and expressing their own clearly.

Paraphrase portions of a text read aloud or information presented in diverse
media and formats, including visually, quantitatively, and orally.

Identify the reasons and evidence a speaker provides to support particular
points.

Report on a topic or text, tell a story, or recount an experience in an organized
manner, using appropriate facts and relevant, descriptive details to support
main ideas or themes; speak clearly at an understandable pace.

Add audio recordings and visual displays to presentations when appropriate to
enhance the development of main ideas or themes.

Differentiate between contexts that call for formal English (e.g., presenting ideas)
and situations where informal discourse is appropriate (e.g., small-group
discussion); use formal English when appropriate to task and situation.

STRAND: WRITING

LAFS.W.1.1

LAFS.W.1.2

LAFS.W.2.4

LAFS.W.2.5

LAFS.W.2.6

LAFS.W.3.7

Write opinion pieces on topics or texts, supporting a point of view with reasons
and information.

Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.

Produce clear and coherent writing in which the development and organization
are appropriate to task, purpose, and audience. (Grade-specific expectations for
writing types are defined in standards 1-3 above.)

With guidance and support from peers and adults, develop and strengthen
writing as needed by planning, revising, and editing,.

With some guidance and support from adults, use technology, including the
Internet, to produce and publish writing as well as to interact and collaborate
with others; demonstrate sufficient command of keyboarding skills to type a
minimum of one page in a single sitting.

Conduct short research projects that build knowledge through investigation of
different aspects of a topic.



LAFS.W.3.8

LAFS.W.3.9

Recall relevant information from experiences or gather relevant information
from print and digital sources; take notes and categorize information, and
provide a list of sources.

Draw evidence from literary or informational texts to support analysis,
reflection, and research.

STRAND: CONVENTIONS OF STANDARD ENGLISH K-12

LAFS.L.1.1

LAFS.L.1.2

LAFS.L.2.3

LAFS.L.3.4

LAFS.L.3.5

LAFS.L.3.6

Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking,.

Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

Apply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.

Determine or clarify the meaning of unknown and multiple-meaning words and
phrases by using context clues, analyzing meaningful word parts, and
consulting general and specialized reference materials, as appropriate.

Demonstrate understanding of word relationships and nuances in word
meanings.

Acquire and use accurately a range of general academic and domain-specific
words and phrases sufficient for reading, writing, speaking, and listening at the
college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when encountering an unknown term important to
comprehension or expression.

STRAND: READING STANDARDS K-12

LAFS.R.1.1

LAFS.R.1.2

LAFS.R.1.3

Read closely to determine what the text says explicitly and to make logical
inferences from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

Determine central ideas or themes of a text and analyze their development;
summarize the key supporting details and ideas.

Analyze how and why individuals, events, and ideas develop and interact over
the course of a text.



LAFS.R.2.4

LAFS.R.2.5

LAFS.R.2.6

LAFS.R.3.7

LAFS.R.3.8

LAFS.R.3.9

LAFS.R.4.10

Interpret words and phrases as they are used in a text, including determining
technical, connotative, and figurative meanings, and analyze how specific word
choices shape meaning or tone.

Analyze the structure of texts, including how specific sentences, paragraphs, and
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each
other and the whole.

Assess how point of view or purpose shapes the content and style of a text.

Integrate and evaluate content presented in diverse media and formats,
including visually and quantitatively, as well as in words.

Delineate and evaluate the argument and specific claims in a text, including the
validity of the reasoning as well as the relevance and sufficiency of the evidence.

Analyze how two or more texts address similar themes or topics in order to
build knowledge or to compare the approaches the authors take.

Read and comprehend complex literary and informational texts independently
and proficiently.

STRAND: SPEAKING AND LISTENING K-12

LAFSSL.1.1

LAFS..SL.1.2

LAFS.SL.1.3

LAFS.SL.2.4

LAFS. SL.2.5

LAFS.SL.2.6

Prepare for and participate effectively in a range of conversations and
collaborations with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

Integrate and evaluate information presented in diverse media and formats,
including visually, quantitatively, and orally.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.
Present information, findings, and supporting evidence such that listeners can
follow the line of reasoning and the organization, development, and style are

appropriate to task, purpose, and audience.

Make strategic use of digital media and visual displays of data to express
information and enhance understanding of presentations.

Adapt speech to a variety of contexts and communicative tasks, demonstrating
command of formal English when indicated or appropriate.



STRAND: WRITING K-12

LAFSW.1.1

LAFS.W.1.2

LAFS.W.2.4

LAFS.W.2.5

LAFS.W.2.6

LAFS.W.3.7

LAFS.W.3.8

LAFS.W.3.9

Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

Write informative/explanatory texts to examine and convey complex ideas and
information clearly and accurately through the effective selection, organization,
and analysis of content.

Produce clear and coherent writing in which the development, organization, and
style are appropriate to task, purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach.

Use technology, including the Internet, to produce and publish writing and to
interact and collaborate with others.

Conduct short as well as more sustained research projects based on focused
questions, demonstrating understanding of the subject under investigation.

Gather relevant information from multiple print and digital sources, assess the
credibility and accuracy of each source, and integrate the information while
avoiding plagiarism.

Draw evidence from literary or informational texts to support analysis,
reflection, and research.

READING STANDARDS FOR LITERACY IN HISTORY/SOCIAL STUDIES 6-12

LAFS.RH.1.1

LAFS.RH.1.2

LAFS.RH.1.3

Cite specific textual evidence to support analysis of primary and secondary
sources.

Determine the central ideas or information of a primary or secondary source;
provide an accurate summary of the source distinct from prior knowledge or
opinions.

Identify key steps in a text’s description of a process related to history/social
studies.

WRITING STANDARDS FOR LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND
TECHNICAL SUBJECTS

LAFS.WHST.1.2 Write informative/explanatory texts, including the narration of historical

LAFS.WHST.3

events, scientific procedures/ experiments, or technical processes.

T Conduct short as well as more sustained research projects to answer a

question (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on



LAFS.WHST.3.8

LAFS.WHST.3.9

the subject, demonstrating understanding of the subject under
investigation.

Gather relevant information from multiple authoritative print and digital
sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the specific task, purpose, and
audience; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and overreliance on any one source
and following a standard format for citation.

Draw evidence from informational texts to support analysis, reflection,
and research.

NEXT GENERATION SUNSHINE STATE STANDARDS SOCIAL STUDIES

SS.4-12A.1.1

SS5.4.C.2.2

S5.4.C.2.3

SS.5.A.1.2

SS.5.C.2.3

SS5.5.C.2.4

S.5.C.25

S.7.C.2.10

S6.7.C.24

S5.7.C.3.6

SS.7.C.3.8

SS.8.A.1.4

SS.8.A.1.5

Use primary and secondary sources to understand history.

Identify ways citizens work together to influence government and help solve
community and state problems.

Explain the importance of public service, voting, and volunteerism.
Utilize timelines to identify and discuss American History time periods.

Analyze how the Constitution has expanded voting rights from our nation's
early history to today.

Evaluate the importance of civic responsibilities in American democracy.

Identify ways good citizens go beyond basic civic and political responsibilities to
improve government and society.

Examine the impact of media, individuals, and interest groups on monitoring
and influencing government.

Evaluate rights contained in the Bill of Rights and other amendments to the
Constitution.

Evaluate Constitutional rights and their impact on individuals and society..

Analyze the structure, functions, and processes of the legislative, executive, and
judicial branches.

Differentiate fact from opinion, utilize appropriate historical research and
fiction/nonfiction support materials.

Identify, within both primary and secondary sources, the author, audience,
format, and purpose of significant historical documents.



SS5.8.A.1.6

SS.8.A.1.7

SS.8.A.2.7

S5.8.A.4.14

S5.8.C.1.6

SS.912.A.1.2

55.912.A.5.10

SS.912.A.5.7

55.912.C.2.8

55.912.C.3.10

Compare interpretations of key events and issues throughout American History.

View historic events through the eyes of those who were there as shown in their
art, writings, music, and artifacts.

Describe the contributions of key groups (Africans, Native Americans, women,
and children) to the society and culture of colonial America.

Examine the causes, course, and consequences of the women's suffrage
movement (1848 Seneca Falls Convention, Declaration of Sentiments).

Evaluate how amendments to the Constitution have expanded voting rights from
our nation's early history to present day.

Utilize a variety of primary and secondary sources to identify author, historical
significance, audience, and authenticity to understand a historical period.

Analyze support for and resistance to civil rights for women, African Americans,
Native Americans, and other minorities.

Examine the freedom movements that advocated civil rights for African
Americans, Latinos, Asians, and women.

Analyze the impact of citizen participation as a means of achieving political and
social change.

Evaluate the significance and outcomes of landmark Supreme Court cases.



