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Introduction 
 
About Newspaper in Education (NIE)  
 
The Tampa Bay Times Newspaper in Education program (NIE) is a cooperative effort between 
schools and the Times Publishing Co. to encourage the use of newspapers in print and electronic 
form as educational resources — a “living textbook.” 
 
NIE serves educators, students and families by providing schools with class sets of the Pulitzer 
Prize-winning Tampa Bay Times plus award-winning original educational publications, teacher 
guides, lesson plans, educator workshops and many more resources — all at no cost to schools, 
teachers or families. 
 
For more information about NIE, visit tampabay.com/nie, call 727-893-8138 or email 
ordernie@tampabay.com. Follow us on X/Twitter at twitter.com/TBTimesNIE. Find us on 
Facebook at facebook.com/TBTNIE. 
 
NIE is a member of Florida Press Educational Services (FPES), a 501(c)(3) nonprofit 
organization of Florida newspaper professionals whose mission is to promote reading and critical 
thinking, particularly for young people. For more information about FPES, visit fpesnie.org. 
 
 
Newspapers as primary sources  
 
“Working with primary sources builds a wide range of student skills, from reading complex texts 
to assessing the credibility of sources to conducting research.”  
- Library of Congress  
 
The newspaper is both a primary and secondary source. Primary sources are the raw materials of 
history – original documents and objects that were created at the time under study. Secondary 
sources are accounts that retell, analyze, or interpret events, usually at a distance of time or place 
(Library of Congress). 
 
 
Newspapers as informational text  
 
The newspaper is an excellent source of informational text. Reading and interpreting 
informational text is a fundamental component of the Florida’s B.E.S.T. Standards for 
English/Language Arts. Informational text is nonfiction text whose primary purpose is to inform 
the reader about the natural or social world. Informational text employs a variety of structures to 
assist the reader in finding information quickly and efficiently. These can include a table of 
contents, an index, bold or italicized text, glossaries for specialized vocabulary, embedded 
definitions for specialized vocabulary, realistic illustrations of photos, captions and other labels, 
and graphs and charts. 
 
Back to top 

https://nieonline.com/tbtimes/index.cfm
mailto:ordernie@tampabay.com
https://twitter.com/TBTimesNIE
https://www.facebook.com/TBTNIE
https://www.fpesnie.org/
https://guides.loc.gov/student-resources/types
https://www.fldoe.org/core/fileparse.php/7539/urlt/elabeststandardsfinal.pdf
https://www.fldoe.org/core/fileparse.php/7539/urlt/elabeststandardsfinal.pdf
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Activities: The origins of chocolate 
 
 
Ancient Maya writing 
 
Writing is a way of showing speech, or spoken language, with marks. These marks can be 
written on stone, parchment, paper or a computer screen.  
 
The simplest type of writing uses pictures to stand for words or ideas and is called pictographic. 
Many of the earliest writing systems used pictographs. 
 
In other types of writing, marks of various designs can stand for whole words or parts of words. 
Chinese and Japanese characters are examples of this kind of writing.  
 
In alphabetic writing, marks called letters each stand for a different sound. The alphabet used for 
English is an example of this type of writing. 
 
Ancient Mayan writing combined logographs (symbols representing whole words) with symbols 
that represented sound syllables. Maya books were called codices (sing. codex). 
 
Use the Write in Maya Glyphs worksheet (Appendix 1) to write your name as a Maya glyph 
block. Next, find a short headline in the Tampa Bay Times and write it as a series of Maya glyph 
blocks. Exchange papers with another student and translate them back into English. 
 
Sources: Britannica Kids; Utah Museum of Fine Arts at the University of Utah 
(https://umfa.utah.edu/third-saturday-mayan-glyphs) 
 
Florida Standards: SS.5.A.2.1; SS.5.A.1.1; SS.5.A.2.1; ELA.K12.EE.2.1; ELA.K12.EE.4.1 
ELA.K12.EE.5.1; ELA.K12.EE.6.1; ELA.4.F.1.4 
 
 
 
 
Chocolate drinking vessel 
 
Many Maya and Aztec chocolate drinking vessels are decorated with scenes of how chocolate 
was used – for example, at celebrations or ceremonies. (Two great examples can be found at: 
https://www.metmuseum.org/blogs/now-at-the-met/2014/maya-drinking-cup and 
https://artmuseum.princeton.edu/collections/objects/32221.) Make a list of ways that we use 
chocolate today. Then, design a cup, bowl or plate that is decorated with scenes of modern 
chocolate use. You can use pencil and paper or drawing/design software. Write a short paragraph 
explaining your piece’s decorations and their meanings. 
 
Florida Standards: ELA.45.C.1.1; VA.45.C.1.1; VA.45.C.1.2; VA.45.H.1.1; VA.45.S.1.3 
 
 
 

https://umfa.utah.edu/third-saturday-mayan-glyphs
https://www.metmuseum.org/blogs/now-at-the-met/2014/maya-drinking-cup
https://artmuseum.princeton.edu/collections/objects/32221
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Chocolate in Mexican culture 
 
Watch the four-minute video “Chocolate as Resistance” about chocolate in Mexican culture at 
huffpost.com/entry/chocolate-as-resistance_b_4717489 and answer the following questions. 
 
What type of video is this? (check all that 
apply) 
 

 Animation 
 Commercial 
 Documentary 
 Entertainment 
 Informational 
 News report 
 Promotional 
 Propaganda 
 Training film 
 Other 

What elements does the filmmaker use in 
this video? (check all that apply) 
 

 Animation 
 Background noise 
 Black and White 
 Color 
 Dramatizations 
 Live action 
 Music 
 Narration 
 Special effects 

 
List the people, places, objects and activities you see. 
 
People: 
 
Places: 
 
Objects: 
 
Activities: 
 
 
Write one sentence summarizing this video. 
 
 
What did you find out from this video that you might not learn anywhere else? 
 
 
What other documents or historical evidence might you use to help you understand this topic? 
 
 
Source: National Archives Analyze a Video worksheet 
 
Florida Standards: VA.45.C.1.2; VA.45.H.1.3; VA.45.S.1.2; ELA.K12.EE.1.1; ELA.K12.EE.3.1; 
ELA.K12.EE.4.1; ELA.45.C.1.3; ELA.45.C.4.1; ELA.45.C.5.1 
 
Back to top 
 

https://www.huffpost.com/entry/chocolate-as-resistance_b_4717489
https://www.archives.gov/education/lessons/worksheets/analyze-a-video-intermediate
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Activities: Chocolate reaches the Old World 
 
 
Analyzing portraits 
 
A portrait is a likeness or image of a person or people that is created by an artist. When an artist 
creates a portrait, he or she makes choices that illuminate both how the artist sees the subject and 
how the artist wants the subject to be seen by others. 
 
When you analyze a portrait, consider the following elements: 
 

• Facial expression: What emotion(s) does this expression convey? 
• Pose: What is the artist trying to say about the subject? 
• Clothing: What clothing is the subject wearing? What might clothing tell us about the 

subject’s profession, personality, social status or place in history? 
• Hairstyle: Why might hairstyle be an important element of a portrait? 
• Setting: What is the setting of the portrait? What might the setting tell us about the 

subject? Consider if the setting is real or imagined. 
• Objects: What objects are in the portrait? Objects function as symbols. What might they 

be telling us about the subject? 
• Color: What is color conveying in this image? How does color set the tone and mood of 

the portrait? 
• What does the portrait imply about the subject’s personality, character or the way the 

person lives in the world?  
• Why do you think the portrait was created? What purpose did it serve?  
• What does the portrait say about life at the time it was created? 

 
Examine the three paintings in Appendix 2. For each painting, write down the answers to the 
questions above. Note the chocolate-related objects in each painting. What do you think they are 
meant to tell us about the subject(s) of the painting? Share your answers and thoughts with your 
class. 
 
Extension activity: Analyzing photographic portraits 
 
Just like painters, photographers make choices that illuminate how they see the subject of their 
photograph and how they want the subject to be seen by others. Choose a photograph of a person 
or people from the Tampa Bay Times or at tampabay.com/photos and analyze it using the 
questions above. Share your answers and thoughts with your class. 
 
Florida Standards: VA.45.C.1.2; VA.45.H.1.3; ELA.K12.EE.1.1; ELA.45.C.1.3; ELA.45.C.3.1; 
ELA.45.R.2.1; ELA.45.V.1.1  

https://www.tampabay.com/photos/
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Extension activity: Identity portraits 
 
In pairs, have students interview each other about different facets of their identities, perspectives 
and values. Then, brainstorm symbols that could represent those themes (for example, a student 
might ask their classmate about something they care about; if the interviewee were to mention 
global peace, a peace sign might be an appropriate symbol). Then, pairs will look through the 
Tampa Bay Times to find images of those symbols and cut out or print them. Finally, students 
will create mixed-media identity portraits of their classmate that include symbols representing 
the subject in the background. Share your portraits and discuss as a class: What did you learn 
about yourself and your classmate through the process? How are you similar to and different 
from your classmates? 
 
Sources: Learning for Justice; National Portrait Gallery 
 
Florida Standards: ELA.K12.EE.4.1; ELA.K12.EE.5.1; ELA.K12.EE.6.1; ELA.45.C.2.1; VA.45.C.1.1 
VA.45.C.1.2; VA.45.C.2.2; VA.45.C.2.3; VA.45.C.3.3; VA.45.H.1.1; VA.45.S.1.3; VA.45.S.1.4 
 
Back to top 
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Activities: Chocolate returns to the New World  
 
 
St. Augustine: Analyzing maps 
 
Maps use images and lines to convey important information and tell stories. Maps can be simple 
illustrations, or they can be high tech: from GPS to street map views in real time. 
 
Use the guiding questions below to analyze the two historic maps of St. Augustine in Appendix 
3. Share your thoughts and observations with your class. 
 
OBSERVE: Identify and note details 

• Describe what you see. 
• What do you notice first? 
• What size and shape is the map? 
• What graphical elements do you see? 
• What on the map looks strange or unfamiliar? 
• Describe anything that looks like it does not belong on a map 
• What place or places does the map show? 
• What, if any, words do you see? 

 
REFLECT: Generate and test hypotheses 

• Why do you think this map was made? 
• Who do you think the audience was for this map? 
• How do you think this map was made? 
• How does it compare to current maps of this place? 
• What does this map tell you about what the people who made it knew and what they 

didn’t? 
• If this map was made today, what would be different? 
• What would be the same? 

 
QUESTION: What didn’t you learn that you would like to know about? 

• What do you wonder about... 
• Who? 
• What? 
• When? 
• Where? 
• Why? 
• How? 

• What more do you want to know, and how can you find out? 
 
Florida Standards: SS.4.G.1.4; SS.4.G.1.2; ELA.45.C.1.3; ELA.45.C.1.4; ELA.4.C.2.1; ELA.45.C.4.1; 
ELA.45.R.2.1; ELA.45.V.1.1 
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Chocolate in St. Augustine 
 
In Appendix 4, you will see the complete list of St. Augustine residents who purchased Captain 
de la Rua’s possessions at auction after his death in 1649. 
 
Choose one person from the list and write down what you know about them: title, name, what 
they purchased and for how much.  
 
Next, use the two tables on Page 9 of the History of Chocolate publication and secondary 
sources, such as a history textbook or Internet sites such as the Florida Museum 
(https://www.floridamuseum.ufl.edu/staugustine/), to research St. Augustine in the 1600s and 
answer the following questions: 
 

• What do the item(s) purchased tell us about life during this time?  
• Would it/they have been common or unusual?  
• What was this person’s likely economic and social status?  
• What else is known or could be realistically assumed about this person? 

 
Write a short biographical sketch of this person, using your imagination to fill in the missing 
information. For example, where was this person born? Are they married? Do they have 
children? What is their job like? What is their house like? Do they have servants? What might 
their typical day be like? Share your sketch with your class. 
 
Extension activity: The 5 Ws 
 
Write a newspaper article about the auction that took place on Dec. 7, 1649. Be sure to include 
the 5 Ws (Who, What, When, Where and Why). Use the articles in the Tampa Bay Times as 
models. 
 
Extension activity: Journaling 
 
Write a journal entry in the voice of the person you researched. Write about what you purchased 
in the auction, why you purchased it and how you will use it. 
 
Source: Oregon History Project; ReadWriteThink.org 
 
Florida Standards:  ELA.K12.EE.1.1; ELA.K12.EE.2.1; ELA.K12.EE.3.1; ELA.K12.EE.4.1; 
ELA.45.C.1.2; ELA.45.C.1.3; ELA.45.C.1.4; ELA.45.C.1.5; ELA.45.C.2.1; ELA.45.C.3.1; 
ELA.45.C.4.1; ELA.45.C.5.1; ELA.45.F.1.4; ELA.45.V.1.1 
 
Back to top 
  

https://www.floridamuseum.ufl.edu/staugustine/
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Activities: Chocolate in colonial America 
 
 
Chocolate houses 
 

 
 
“Mrs. Dorothy Jones, the wife of Mr. Morgan Jones, is approved of to keepe a house of publique 
Entertainment for the selling of Coffee & Chochaletto.” (New England Historical Society) 
 
In 1670, Dorothy Jones became the first licensed coffee and chocolate trader in the English 
colonies, gaining official permission to sell coffee and chocolate at her tavern in Boston, 
Massachusetts. The first true coffee and chocolate house in Boston, the London Coffee House, 
opened in 1689. Other important establishments included the City Tavern, also known as the 
Merchant Coffee House, in Philadelphia, the King's Arms Coffee House in New York City and 
the Green Dragon in Boston. 
 
Imagine that you are opening a new chocolate house in colonial or early America. Come up with 
a name and decide what you will serve. Using the historical advertisements in the History of 
Chocolate publication and in Appendix 5 as models, create a historical newspaper advertisement 
for your chocolate house. Be sure to include your name, location and main selling points. Share 
your new business idea with your class. 
 
Florida Standards: ELA.K12.EE.2.1; ELA.K12.EE.4.1; ELA.K12.EE.5.1; ELA.K12.EE.6.1; 
ELA.45.C.2.1; ELA.45.C.3.1; ELA.45.C.4.1; ELA.45.R.2.1; VA.45.C.1.1; VA.45.C.2.3; VA.45.C.3.3; 
VA.45.F.1.1; VA.45.F.3.1; VA.45.H.1.1 
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Analyzing a turning point in history 
 
Major historic events inevitably bring about changes in society, from politics to daily routines. 
For example, the 9/11 attacks prompted the U.S.-led war in Afghanistan (big change), and it also 
led to “God Bless America” being played at ballparks (smaller change). 
 
After the Declaration of Independence was approved on July 4, 1776, it was immediately set in 
type as a broadside and printed overnight by John Dunlap, the official printer to Congress. 
Copies of the printed version were immediately distributed to all the colonies. The Pennsylvania 
Evening Post was the first newspaper to include the text in its pages.  
 
Look through the July 6, 1776, edition of The Pennsylvania Evening Post (Appendix 6), 
including all the ads and notices etc. What can they tell you about the people who lived at that 
time? 
 
Think about how the Declaration of Independence changed the course of history in big and 
small ways. If you lived at this time, how would this event have changed your life? Write down 
at least two changes. Try to come up with one big change and one small change. Why do you 
think these changes would occur? Write down at least one reason for each change. Finally, how 
does this event continue to affect our lives today? Give at least one example. 
 
As a class, discuss how major events can change the course of history in big and small ways. 
 

• What were some of the big changes you wrote down? What were some of the smaller 
changes? 

• What type of evidence/reasons did you use to make your hypotheses about changes? 
• Sort the changes you hypothesized into categories. Possible categories: predictable versus 

unpredictable; positive versus negative; political versus personal, etc. 
 
 
Extension activity: Journaling history 
 
Write a journal entry from the perspective of someone living shortly before this event occurred, 
then a second entry from after. At the top of your entry, give a description of who “you” (the 
person writing this journal entry) are. Use the second journal entry to describe some of the 
changes that have happened in your life since your chosen big event. 
 
Sources: American Antiquarian Society; newseumed.org; Donald Falls, Manatee High School 
 
Florida Standards: ELA.K12.EE.1.1; ELA.K12.EE.2.1; ELA.K12.EE.3.1; ELA.K12.EE.4.1; 
ELA.45.C.1.2; ELA.45.C.1.3; ELA.45.C.1.4; ELA.4.C.2.1; ELA.45.C.3.1; ELA.45.C.4.1; ELA.45.F.1.3; 
ELA.45.F.1.4; ELA.45.R.2.1; ELA.45.R.2.3; ELA.45.R.2.4; ELA.45.V.1.1; ELA.45.V.1.3;  
SS.4.A.1.1; SS.5.A.1.1; SS.5.A.4.4; SS.5.A.5.1 
 
Back to top 
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Activities: Chocolate from the Industrial Revolution to the present day 
 
 
Impact of the Industrial Revolution  
 
The industrial revolution affected every aspect of chocolate, including how it was manufactured; 
how and to whom it was advertised and sold; and how and by whom it was consumed. 
 
From the timeline of chocolate history in the History of Chocolate publication, choose one of the 
technological developments in chocolate making that occurred between 1800-1900. Research 
how this development affected or changed: 
 

• The way chocolate was manufactured. 
• The shape, taste and feel of the finished product. 
• The cost of the finished product. 
• The people who bought and consumed chocolate. 
• The chocolate industry. 

 
Using the historical advertisements in the History of Chocolate publication and in Appendix 9 as 
models, create a historical newspaper advertisement for chocolate made using this new 
development. Then, using the advertisements in the Tampa Bay Times as models, create a 
modern advertisement for chocolate made using this new development. Share your 
advertisements with your class. 
 
Florida Standards: SS.5.A.1.1; SS.5.A.1.2; SS.5.A.3.1; ELA.K12.EE.1.1; ELA.K12.EE.2.1; 
ELA.K12.EE.3.1; ELA.K12.EE.5.1; ELA.45.C.1.3; ELA.45.C.1.4; ELA.45.C.1.5; ELA.45.C.2.1; 
ELA.45.C.3.1; ELA.45.C.4.1; ELA.45.F.1.3; ELA.45.F.1.4; ELA.45.R.2.2; ELA.45.V.1.1; 
ELA.45.C.5.1; ELA.45.C.5.2 
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Economic impact of chocolate 
 
According to the National Confectioners Association, manufacturers of chocolate, candy, gum 
and mints directly employ nearly 58,000 people across the United States, contributes more than 
$37 billion in retail sales to the U.S. economy each year and has at least one manufacturing 
facility in each of the fifty U.S. states. 
 
In Florida, the confectionary industry (chocolate, candy, gum and mints) supports 29,562 total 
jobs, including 9,147 direct jobs, with a total economic output of $1.2 billion. See the Florida 
Fact Sheet. 
 
Search the employment listings in the Tampa Bay Times and online at tampabay.com/jobs using 
the keyword “chocolate.” What types of jobs are listed? Choose a job that seems interesting to 
you and use the advertisement to answer the following questions: 
 

• What are the job duties and responsibilities? 
• What qualifications are necessary for this job? 
• What education and/or training is necessary for this job? 
• How much does this job pay? 
• How does the job fit your skills and interests? 

 
Prepare a report or presentation using the information collected above to assess whether you 
would pursue a career in the selected occupation and why or why not. Present your findings to 
your class. 
 
 
Extension activity: Career outlook 
 
Use the U.S. Bureau of Labor Statistics’ Occupational Outlook Handbook at bls.gov/ooh to 
research this career in more depth. What is the typical work environment? What is the job 
outlook for the next decade? What are some similar occupations? Expand your report or 
presentation to include this additional information. 
 
Florida Standards: ELA.45.C.1.3; ELA.45.C.1.4; ELA.45.C.1.5; ELA.45.C.2.1; ELA.45.C.3.1; 
ELA.45.C.4.1; ELA.45.C.5.1; ELA.45.R.2.3; SS.4.FL.1.1; SS.5.A.1.1 
 
 
 
 
  

https://www.tampabay.com/jobs/
https://www.bls.gov/ooh/
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Analyzing editorial cartoons: Child labor in the production of cocoa 
 
Newspaper editorial cartoons are graphic expressions of their creator’s ideas and opinions. 
Editorial cartoons are published in a mass medium, such as a newspaper, news magazine, or the 
Web. In addition, the editorial cartoon usually, but not always, reflects the publication’s 
viewpoint. 
 
Editorial cartoons differ from comic strips. Editorial cartoons appear on the newspaper’s 
editorial or front page, not on the comics page. Editorial cartoons are sometimes referred to as 
political cartoons, because they often deal with political issues. 
 
Like written editorials, editorial cartoons have an educational purpose. They are intended to 
make readers think about current political issues, and can provide a window into history by 
showing us what people were thinking and talking about at a given time and place.  
 
Children as young as 10 years old routinely worked in America from the Industrial Revolution 
through the 1930s. They worked in often-hazardous conditions in industrial settings, in retail 
stores, on the streets, on farms and in home-based industries.  
 
In the 1870 census, 1 out of every 8 children was employed. By 1900, it was more than 1 in 5. 
The movement to end child labor in the United States began in earnest in the early 1900s, and in 
1938, Congress passed a law restricting legal child labor to those ages 16 and over. 
 
Today, according to the U.S. Department of Labor’s Bureau of International Labor Affairs, 1.56 
million children are engaged in child labor on cocoa farms in Côte d’Ivoire and Ghana, which 
produce about 70% of the world’s cocoa supply. Forty-three percent of these children are 
engaged in hazardous activities. U.S. candy makers, including Hershey, Mars, Nestle and 
Cargill, have pledged to end child labor in their supply chains by 2025. 
 
Use the guiding questions below to analyze the three historic editorial cartoons about child labor 
in Appendix 7. 
 
OBSERVE: Identify and note details 

• Describe what you see. 
• What do you notice first? 
• What people and objects are shown? 
• What, if any, words do you see? 
• What do you see that looks different than it would in a photograph? 
• What do you see that might refer to another work of art or literature? 
• What do you see that might be a symbol? 
• What other details can you see? 
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REFLECT: Generate and test hypotheses 
• What’s happening in this cartoon? 
• What was happening when this cartoon was made? 
• Who do you think was the audience for this cartoon? 
• What issue do you think this cartoon is about? 
• What do you think the cartoonist’s opinion on this issue is? 
• What methods does the cartoonist use to persuade the audience? 

 
QUESTION: What didn’t you learn that you would like to know about? 

• What do you wonder about... 
o Who? 
o What? 
o When? 
o Where? 
o Why? 
o How? 

• What more do you want to know, and how can you find out? 
 
Next, visit the Cartoon Movement World Day Against Child Labour collection of modern 
editorial cartoons at cartoonmovement.com/collection/child-labor. Choose three cartoons and 
analyze them using the same questions. 
 
Finally, compare the historical cartoons with the modern cartoons. What are the similarities, and 
what are the differences? Would a person from the early 1900s be able to understand the modern 
cartoons? Why or why not? Discuss what you have learned with your class. 
 
 
Extension activity: Identifying persuasive techniques 
 
Cartoonists use a variety of techniques, such as symbolism, exaggeration, labeling, analogy and 
irony, to communicate ideas and opinions with readers. 
 
Use the chart below, adapted from the Library of Congress, to identify the persuasive techniques 
used in the historical and modern editorial cartoons you analyzed. 
 
Once you’ve identified the persuasive techniques that the cartoonist used, answer these 
questions: 
 

• What issue is this political cartoon about? 
• What do you think is the cartoonist’s opinion on this issue? 
• What other opinion can you imagine another person having on this issue? 
• Did you find this cartoon persuasive? Why or why not? 
• What other techniques could the cartoonist have used to make this cartoon more 

persuasive? 
 
 

https://cartoonmovement.com/collection/child-labor
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S 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
Sources: U.S. Bureau of Labor Statistics (https://www.dol.gov/agencies/ilab/our-work/child-
forced-labor-trafficking/child-labor-cocoa); Library of Congress National Child Labor 
Committee Collection (https://www.loc.gov/pictures/collection/nclc/); Library of Congress 
Cartoon Analysis Guide 
 
Florida Standards: ELA.K12.EE.1.1; ELA.K12.EE.2.1; ELA.K12.EE.3.1; ELA.K12.EE.4.1; 
ELA.K12.EE.6.1; ELA.45.C.1.3; ELA.45.C.1.5; ELA.45.C.2.1; ELA.45.C.3.1; ELA.45.C.4.1; 
ELA.45.R.2.1; ELA.45.R.2.2; ELA.4.R.2.3; ELA.45.R.2.4; ELA.45.R.3.3; ELA.45.V.1.1 
 
Back to top 
 

https://www.dol.gov/agencies/ilab/our-work/child-forced-labor-trafficking/child-labor-cocoa
https://www.dol.gov/agencies/ilab/our-work/child-forced-labor-trafficking/child-labor-cocoa
https://www.loc.gov/pictures/collection/nclc/
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Political_Cartoons.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Political_Cartoons.pdf
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Appendix 1: Write in Maya Glyphs worksheet 
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Appendix 2: Paintings depicting Old World chocolate drinkers  
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Mujer tomando un chocolate caliente by Raimundo de Madrazo y Garreta (1841–1920). Image 
courtesy of Wikimedia Commons. 



20 
 

 

The Lover Heard (L'amant écouté) by Louis-Marin Bonnet, ca. 1785. Image courtesy Princeton 
University Art Museum. 
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Appendix 3: Historical St. Augustine maps 
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Appendix 4: Excerpt from Francisco de la Rua’s last will and testament 
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Appendix 5: Historical chocolate house advertisements 

 
 
  

The National Gazette (Philadelphia, PA), Jan. 1, 1835 

Morning Herald, New York, NY, June 14, 1837 

The Charleston Courier, Dec. 21, 1850 
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Richmond Enquirer, Nov. 25, 1806 
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The Baltimore Sun, Dec. 10, 1842 

The Baltimore Sun, March 10, 1847 
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Appendix 6: The Pennsylvania Evening Post, July 6, 1776 
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Appendix 7: National Confectioners Association Florida Fact Sheet 
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Appendix 8: Child labor editorial cartoons 
  

Cartoon photographed by Lewis Wickes Hine (1874-1940), c. 1912 (Library of Congress) 
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  Cartoon photographed by Lewis Wickes Hine (1874-1940), c. 1912 (Library of Congress) 
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“Woman, labeled ‘The state’ leading children away from a factory and toward school” / Carl 
Meyer. Photographed by Lewis Wickes Hine (1874-1940), c. 1912 (Library of Congress) 
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Appendix 9: Historical chocolate newspaper advertisements 

 

 
 
 
 
 
 
 

The Pennsylvania Gazette, Dec. 1, 1729 

The South Carolina Gazette, Dec. 11, 1740 
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The South Carolina Gazette, Dec. 11, 1740 
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The Pennsylvania Gazette, Jan. 27, 1743 

Maryland Gazette, Oct. 12, 1748 
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The Pennsylvania Gazette, Sept. 13, 1750 

The Pennsylvania Gazette, Apr. 11, 1754 
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The Boston-Gazette and Country Journal, Sept. 11, 1769 

Hartford Courant, Oct. 30, 1769 
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The Newport Gazette, Sept. 18, 1777 
The Vermont Gazette, Jan. 31, 1785 
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Jenks Portland Gazette, Jan. 13, 1800 
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The Wyoming Herald, Jan. 7, 1825 

Phenix Gazette, Jan. 1, 1825 
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The Evening Post, Jan. 3, 1845 

The Nevada Journal, Nov. 8, 1851 
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Buffalo Evening Post, Jan. 2, 1863 
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The Norfolk Virginian, Dec. 31, 1876 

The Daily Nonpareil, Dec. 31, 1882 
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The Weekly Tribune, Dec. 19, 1895 

The Tampa Tribune, Apr. 12, 1896 
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The Times Picayune, Dec. 30, 1898 



57 
 

  

St. Petersburg Times, May 21, 1912 

St. Petersburg Times, Dec. 18, 1913 
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Appendix 10: Selected additional chocolate teaching resources 
 
American Heritage Chocolate – Chocolate Timeline 
americanheritagechocolate.com/history-of-chocolate 
 
American Heritage Chocolate – Chocolate Educational Resources 
https://www.americanheritagechocolate.com/free-educational-resources/  
 
Sophie D. and Michael D. Coe, The True History of Chocolate  
 
Cornell University Library – Online Exhibition CHOCOLATE: Food of the Gods 
exhibits.library.cornell.edu/chocolate-food-of-the-gods 
 
The Exploratorium – Exploring Chocolate 
annex.exploratorium.edu/exploring/exploring_chocolate/index.html 
 
Louis Evan Grivetti and Howard-Yana Shapiro (eds.), Chocolate: History, Culture and Heritage 
 
The Field Museum – Cocoa Connections: From Beans to Bars: a Resource Kit for Educators 
http://archive.fieldmuseum.org/chocolate/education.html  
 
Hemispheres: The International Outreach Consortium – Chocolate: From New World Currency 
to Global Obsession (a unit of Explorers, Traders Tracking the Cultural and Social Impacts of the 
Global Commodity Trade & Merchants: A Curriculum Unit for Grades 9 – 12) 
https://utexas.box.com/shared/static/iebfgpwnzw6mafyswgkwlc6z2k158bp4.pdf  
 
HowStuffWorks – The History of Chocolate 
https://recipes.howstuffworks.com/food-facts/history-of-chocolate5.htm 
 
Los Angeles County Museum of Art – Chocolate, Food of the Gods, in Maya Art 
https://unframed.lacma.org/2016/10/27/chocolate-food-gods-maya-art 
 
The Metropolitan Museum of Art – The Drinking Cup of a Classic Maya Noble 
https://www.metmuseum.org/blogs/now-at-the-met/2014/maya-drinking-cup 
 
National Confectioners Association 
https://candyusa.com/ 
 
National Geographic Kids, Great Moments in World History: Global Stories Where Chocolate 
Sparked Discovery, Innovation, and Imagination! 
http://www.americanheritagechocolate.com/nat-geo-education-guide 
 
Penn Museum – Painted Metaphors: Pottery and Politics of the Ancient Maya 
penn.museum/sites/paintedmetaphors/finding-the-chocolate.php 
 

https://www.americanheritagechocolate.com/history-of-chocolate/
https://www.americanheritagechocolate.com/free-educational-resources/
https://exhibits.library.cornell.edu/chocolate-food-of-the-gods
https://annex.exploratorium.edu/exploring/exploring_chocolate/index.html
http://archive.fieldmuseum.org/chocolate/education.html
https://utexas.box.com/shared/static/iebfgpwnzw6mafyswgkwlc6z2k158bp4.pdf
https://recipes.howstuffworks.com/food-facts/history-of-chocolate5.htm
https://unframed.lacma.org/2016/10/27/chocolate-food-gods-maya-art
https://www.metmuseum.org/blogs/now-at-the-met/2014/maya-drinking-cup
https://candyusa.com/
http://www.americanheritagechocolate.com/nat-geo-education-guide
https://www.penn.museum/sites/paintedmetaphors/finding-the-chocolate.php

